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AESTBiCT 

This practicui report describes a ye^r-long effort to 
reorganize a large urban junior high school according to the ••house 
plan" concept^ in nhich the school is organized adiinistrativ^ly and 
geographically by grade level, rather than by acadeiic depart»?nt. 
The reorganization plan involved five Jiajor changes, including 
relocation of departments and classroois in the building by grade 
levels reorganization and reassignment of staff by grade level, 
relocation and reorganization of support services, continued 
curriculum revision and innovation, ^nd a major adjustment in the 
school day. The reorganization plan was implemented at the beginning 
of the 1975-76 school year and evaluated both internally and 
externally throughout the year. After a study of evaluation results 
by the faculty and staff, it tras unanimously decided to continoe the 
"house plan", for 1976-77, The appendix contains detailed evaluation 
data that reports the Attitudes of school staff members, l^tu&ents, 
parents, and membets of an external evaluation team tona^ the 
reorganization plan* (Author/JG) ^ 
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■ ' • ABSTRACT 

The purpose of this practicum was to reorganize a large 
traditionally structured junior high school to better me^t ^ 
the needs and characteristics of its, student body. - It was 
anticipated that changes in administrative staffin,^, reloca- 
tion of ^eachinp areas,' and support services by ^rade level 
woul^ niore adequately neet student need^s: It was further 
expected that soTue changes in Curricula were necefesary and . - 
that these changes would lend theraselVes to the innovations 
planned, ' ' ' ^ 

• • ' V " 

The innovations in v curricula and reorganizitijon of the' 

., ' • 

school to the "house p|an" concept vas inpletnent^J in 
Septenber of the 1975-76 school jear and was evaluated -both 
irrternally and externally throughout the year. Evaluation^ 
results were clear and positive in nature. and indicated that 
most obj eat ives were Satisfactorily n^t; however, some minor 
changes in the plan were suggested. At the\onclusion of 
a study of evaluation resul'ts^by the faculty and staff, it 
was unanimously decided to continue the grade level h6use 

CI 

plan for the 1976-7^ school year. " ' ^ ^ j ' 

» (1)' 



INTRODUCTION 

Kunsmiller Junior High School is a large facility built 

in southwest DenVer in 1957 to accomtfiodate 1200 students in / ' 

j^rades ) - 9. A few years after the "building was-opehed, 

additional clas.srooms were constructed to increase student 

classroom space to a rated capacity of 1800 student. However, 

"^^cpnc omit ant alterations were not made to vital support facilities 

including lunchroom, gymnasiums, dressing and ^ower facilities', 

^^^^^^^ f 

auditorium, of f ices, health clinic, halls, and stairways. With 
a dramatic increase in student population in 1962, based on^the 
rated capacity of 1800, it had^ become necessary to operate the 
building on either double or extended sessions. At present, ^ 
enrollment is 1350 which does represent a substantial decrease 
in student population over the past five years. While this 
figure does represent a more, realistic enrollment in terms ol'^ 
what the building can satisfactorily accommodate, it was 
still considered by the staff to be excessive, due, in part, to 
t;he age level involved and also due to elements of student 
unf^t and ^istrust which began in 1969 following court*- ordered 
integration. At present, the school enrollment reflects an 
ethnic and racial composition of twenty-one" percent Black, 

- (ay ^ . , 

5 • 
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twenty percent Hispano and fifty-nine percent Anglo, In order 
to comply with the *court order it became necessary to require 
Black students to be transported by bus from a ' predominately 
Black northeast Denver community to a predominately White 
cpmmunity in southwest;, Denver. The distance ^etween the two 
communities is approximately iifteen to eighteen jniles and 
requires a thirtjy to forty minute bus ride each way. As a 
result of extended day scheduling, ninth gr^de students for ' 
the past several years have started their school day- at 
7:15 A.M., requiring students transported . by bus to board 
buses in northeast Denver at, approximately 6:30 A,M, Ninth 
grade children had not been included In the school lunch 
program due to inadeqxiate cafeteria facilities and were 
dismissed from school at 12:30 P.M. This scheduling approach 
was' unpopular with both southwest and northeast Denver 
communities because of the" resulting free time that ninth 
gra^e students had^jLn the afternoons. Seventh and eighth " • 
grade istudents. were on a more' traditiokai' school day and did. 
eat lutich in the school cafeteria, ' * 



■ Since 1969, due primarily to court' mandates for integration, 
Kunsniiller has had seventeen different contributing elementary 
schools, most of whlth- have enrollments ranging from 250 to 
450 ^ivients; therefore, incoming seventh grade children we%^?'. 

(iii). . " ' 
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faced with a difficult adjustment to the large, aver-crowd«d 
buildinjg. Most elenentary schools operate on a unit or modified 
platoon system which requires little mpvement within a building 
and emphasizes dependence on close, small group' relationships 
and provides the guidance and security of the homeroom concept. 
At Kunsrailler, lan incoming seventh grade student was faced 
with a new range of problems and adjustments :. new curriculum, 
ncv teachers (a^ many as seven different individuals),/ 
dif f erent^teaching techniques, movement each period from class 
to class on four separate floors, and ' assimilation .into a large, ^ 
un-familiar, of teji ^friendly student body. For many youngsters, 
this adjustment vas difficult and often traumatic. 

For several years Kunsmiller -had experienced many 
unfortunate racial confrontations resulting in distrust and 
polarization of student:-s an.d communities. Many students 
were„ uncomfortable and unhappy as a result of some -incidents 
of abusive treatment by peers, fear, and lack of understanding. 
Many various eJEforts had- beea made since 1969 to improve ^ 
student accetefance, and to provide satisfactory learning- 
experiences; \however, theiTe remained a/^g^at deal of tension 
and frustration. 

The staffing organlzatit)n of -Denver secondary schools 

r 




-includes a principal and three assistant principals each 
building. Each assistant principal is assigned differ€j|t 
areas of responsibility. This division of administrative 
duties seems to have resulted in an inequitable distribution 
of responsibilities and work load, and, therefore, caused an 
inadequate balance of administrator-teacher-student contact. 
Cpmmunicatioh among administrative staff within the building 
had become increasingly difficult and the team-working ' 

relationships had. deteriorated, due to the extrenjely diverse 

\ » 
tasks. ^ • • ' 

The unhappy and somewhat unproductive environment ^ 
which prevaile4 within the building encouraged the selection 
of a practicum project which was to include . a major rearganiza- 
tion pian. Stiaff responsibilities^ department and classroom- 
relocation, locT^tion of support bervice facilities and 
curriculum revisions were inCludek in. tha/project . Such a 

concept, while new to the Denver Public Schools, has been 

used in other districts throughout the country and often has 
been referred to as the "school within a school" or "house 
plan" concept. , * 

/ . ^ • ■ 

This pjracticum report will describe a five-point plan of 
reorganization which wds designed to more adequately meet the 
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-needs of ^the school ahd community: 

!• relocation of departments and classrooms in the 

building, by grade level 
2. Staff reorganization apd reassignment by grade level 
S« relocati<m and Reorganization of support .services 
4- continue^^-revision and innovation in curriculum 
5. major adjustment in school day 

The relocation of departments and classrooms in the 
^ building, by grade level: The previous school organization 
plan reflected the older, more traditional concept of sections 
or floors of the building assigned to an academic department, 
with all students, , regardless of grade level, traveling from 
classroom to classrooni, department to department, thi:oughout 

r 

the entire four floors of the building. The result was excessive 
cross traffic in overcrowded halls and stairwells, excessive 
tardiness, horseplay and* roughhousing in thB halls, and 
aggravation and harrassment of smaller or younger children 
by larger, older, and more aggressive students. Attempts at 

controlling^ traffic patterns had been Ineffective, and congestion 

' \ • ' ' ' ' ' 

often occurred in those area? which were difficult to supervise 
t. • 

adequately^ In the grade level house plan, most academic classes 
bave been , assigned by gr^de level to a separate floor or wing 
\ fvi) 




of the building. Some special activities and elective courses 
have necessarily remained as located previously, but proper 
scheduling and assignment of traffic flow through hallways 
and stairwells h^s minimized the amount of movement 'and 
integration of grade levels. This approach has provided 
better individual student identification.' It has improved 
hall supervision and student-teacher rapport, and it has 
helped to create an over-all/ feeling of unity and group^ 
belotiging^. / « ^ 

Staff reorganization and reassignment by grade level; In 

the house plan, these areas ' of respcDnsibility were changed as 

follows: each assistant principal ha,s become responsible .for 

a grade level and all administrative and supervisory tasks- 

involved with that grade, including discipline, curriculum, ' 

scheduling, and support services. The principal has remained 

responsible and accountable for the; over-all operati^ of- the 

building,, and he continues to coordinate and direct overlapping 

jurisdictions in all areas of school administration. Close 

communication and the development of team effort have been 

substantially" improved *in' this approach. Each assistant. 

principal has fiecom^a resource person and^ advisor in specific 

specialty areas and continues to represent the school in ' 

^ (■ 
district wide communication,- staff meetings, and insein^ice 

' . (vll) 
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training programs. ' This reorganization approach has provided 
for a more vari'ed and inclusive, work. load witff^'tesponsibility 
In all phases of school mariagement . A broader rang^ of skilLe 
and experiences has assured, more ^well-rounded professional 
growth and provides, for the individual ^.dministrator , a mor.e 
varied opportunity for involvement with tasks that tend 'to be 
constructive and rewarding, as well as those which tended, 
in the past, to be more unpleasant in nature and scope. This 
plan also included t^e relocation of administrative office 
facilities so that they would be rdore closely associated with 
th^ grade level assignment.. 

Relocation, and reorganisation of support services; In the 
^past, the building organization utilized one counseling center 
staffed by all three grade' level counselors.' This center was 
often overcrowded, noisy, and difficult to manage. Students of 
•all three grades used this facility, and some ^students who - 
needed assistance- from counselors' tended to avoid the center 
because of the trowded conditions and lack of privacy. Mother 
heavily used support: office was designed for disciplihe referra! 
and was called the Referral Center. This office was staffed 
by three student advisors who worked with those students'" who 
were referred by teacb^r^s for discipline problems at all grade 
levels. This office, like the counseling o^'f^ce, was utilized ^ 
by all students, and often it too was seriously oyerclrowded and 

(viii) 



replaced' many of ^he more traditional, often unpopular lecture- 
type classes* required in the past. ^ It |was anticipated that 
reorganizing the building as described wou^ encourage 
closer teacher-student relationships and improve staff morale * 
as student attitude, adjustment arid behavior improved. It 
was further assumed that as teachers and staff became less 
concerned with problems of supervision, security, and unacceptable 
student behavior, more time and effort could be devoted t^' 
. improvement .in instruction' and teaching skills. / 

Change in school' day: It was » recommended that the school 
return to a single schedule, traditional School day. The 
predicted enrollment would allow, through proper scheduUng 
by -grade level, ^for all students to ea^unch at school. Ninth 
grade students wuld start their day \>ith seventh and eighth 
graders; all students would remain in school and off the 
streets through a regular school day. It wa« anticipated 
that this would appeal greatly to parents of both communities. 
This schedule has .provided improved opportunities for extra- 
curricular and after-school programs and for activ.it^ies that 
previously were either impossible or undesirable due to the, 
fej^tended school (day ^and early dismissal of some students/ 

The staff and faculty had recognized for some time the 
need for a change in the mode, of organization and operation^ 

; ' ^ (x) 
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of Klmsailler Junior High ScMol. Year9. <>fr frustration and 
disappoint meat l>ver attampts^^to improve theyS«|K>ol enviromeilt 
had resulted .in 3 readiness villin^nesB to study new 

approa(?hes for solving reco^^zed probiems, 

^ This house plan, corvcept was dldcussel with th^ priacif al, 

and members of the administrative'Xeaa thrQjij|hQut,^he s^tjkg 

of the 1975 school year. It >?as agreed -th«t":i?txlle it' d€gKmd^ 

major adj^ustnent s on the part of^^e^dx *&±niatrator and staff 

♦ 

^emb^r, the potential rewards appeared to outweigh incotf- 
venlence resulting froBi such TDa3or cbaa^es. 



In drder to implement ^he proposed reorgaf^izatiori plau 

in S^tenfber of 1975, a t^iriy precise planning schedule ind 

Time line -was developed, ^is schedule began^'with tte €arlife*t 
^ ■• - 

^)has8s of planning on about February. I5» 1975, continued" 
throughout the spring and summer, aad concluded with the 
implement at ion of the pl^n' on Sc^^t^tfeer i975. 



The general are^^f playining aad develcxpmerit taclttded sttch 
activities ast ^ v - 

, ^ presentation of the" concept to ftei^lfc^ .and s^aff 
•.study comm|,ttees assigned . . 

- formal proposal written anH presented- to district admini^tratars 



-.development qI sample schedules for study 

presentatlfm -or plan tt> *par«itff/' students^, aid • ednrounity 
- final^approvai far. Impl^fneiUtatJCoa of "plari ' . * - 

- developaeat of eya.luatioo des4:gn ii<I evaluation .fe^ assignments, 
— building master 3c4>^uje ' ^ \ . 

. -.sehedulifig of st«dents by computer 

\ • * ' ^ • - 

r - reor^nization and renovation of the' school ^bui^ing!-^ - ■ ' ♦ 

- ins^rvlce, training sessions for faculty and -rft^'^^ • ' 

^ i^ipleaentatioii 6f ^an with'op.e'riiiig .pf ^^^^l ; / ' 

' ^ Specific o^j^ctiyes* of the reorfeanlzMtion. and development 
of evaluation progrggi: * " \ ' . i \ 
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/Ten major obiectivt^ y^t^ Identified by. the faculty and 

' * . ,•*.-*• 

staff.^ * They^werer 

. K a V^«:tion io tensloR, student qnr^st and* distrust ^ 

2* ,a reduction in the , number and severity of/ hall and 
' stalnrcll problems,* an improved traffic Nflo'v, -an3 

^ elimination oT overcrowding in these areas^ 

' ^ ' . ' 

3. .an improvement in consi-sten^y and effectiveness iti • 

' dealing. J^th discipline and counseling referrals 

-4. an improved attitude of teachers and students regarding 

use ctf specia}, services iocluding counseling and 

adviSbrs' offices, social worker ai^d *nurse 

... ■ ■ >- ' ' 

lo 
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5. improved curriculum offerings and instruction techniques 

6. improvement in administrative effectiveness 

. • 'it 

7. improved community attitude and relationships 

8. improved lunchroom behavior 

9. increased opportunity for and participation in 
after-schobl and out-of-school activities 

10. improved teacher attitude and morale 

This practitioner was assigned, by t-fae principal^ the 

l^sponsibilit'y for planning, coordinating, and executing the 

If ' - 

^evaluation design for the reorganlz-at ion program. 

V 

The evaluation design consists .of three major components: 

1. two evaluation teams, internal and -external, who 
rated the house plan in terms of measurable objectives, 
using tvo instruments; a checklist and rating scale 
and an "interview gui^e 

2. surveys of parents, faculty and staff, and students 

3. comparisons of data available from previous school years 

• ■ s 

The two evaluation teams were selected in September and the ^ 
actual evaluation began in October. A nine meftber external 
evaluation team made three visitations to the school, with the -, 
first visitation in- October, the second" in Janyary, and the final 
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i^iftit in Marcl). The internal evaluation "^teatn was composed of 
department chairpersons . This team developed an evaluatic^n h 

I 

nstrutnent which was 'used twice during the school year, once 



iln the late fajl and the Stcond in early . spring. The final 
analysis^'and interpretation of data gathered Was conduct.^ 
under the supervision of the' Denver Public Schools ^Departpient 

of Research and Evaluation to assure unbiased, professional 

1 . 

^ % , ' . • 

reporting to the school and district staff. This procedure was 

requested bv the district administration due to the potential ^ 

impact of the relultt^ for the Denver Public Scbftjols. 



.The testilts of -the evaluation were judged very positive 
and- su^ested that the plan, in relationship to the* objectives, 
was highly successful. Specific recommendations were made 
to the school staff in areas where, needed changes and refinements 
were apparent. The plan Was judged to be so success^u^ that 
it .would be continued for the*1976-77 school year and sti^ffs 
of other jupior high school!* were- investigating possible \ - 
,adaptat ions* oF the plan for possible use in thei^ ^ulldlnge . 

■ . - (XIV) • ■ ^ \ • 
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CHAPTER I 
PLANNING AND IMPLEMENTATION 



'During tfie 1974-75 school year it became increasingly 
apparent that the arganizational structure of Kunsmiller Junior 
'High School, its staffing procedures and. some phases of its 
curricula were not satisfactorily meeting the needs and 
characteristics of its stjjdents. There was obvious dissatis- 
faction displayed by parents, communitTy and faculty. - A 
threatening level of distrust' and hostility .had developed 
between student ethnic groups sinae .the 'implementat ion of - ' 
the desegration plan ord'eced by the courts began in 1969. 
While many serious efforts had been made by the school and 
community to satisfactgrily 'inplement the desegregation plan, 
little success was apparent. It was the opinion of this 
practitioner that a totally new an4 vital approach to solving 
these ever increasing problems might be found "through a major 
reorgani2;ation of zM school, its* staff ing procedures, building 
and facility use, and curricula. The principal concurred with, 
both the level of need and with the conceptual approach to a 
possible solution! Following many hours of "brainstorming" and 
research, this writer, in close ^cooperation with the principal, 
began to develop tfie concept of a grade leveT house ^plan ^s a 

♦ - * 
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CHAPTER I- 
PLANNIKP-ANH^ IMPLEMENTATION 



During the 1974-75 school year it became - increasingly 
apparent that the organizational structure of Kunsjniller Junior 

V . ^ * 

High Sohool, its staffing procedures and^ome phases of its 
curricula were not satisfactorily meeting the needs and 
characteristics of ivM students. There was obvious dissatis- 
faction displayed by parents, community and. faculjt'y . A 
threatening level pi* distrust and hostility had developed 
betwe,e;n stjiicfent jethnic groups sih^ the implementation of 



the d^«gration plan ordered by the'court*s began in 1969, 

J ^ ^ 

While many, serious efforts ;Had been, made by 'the school and 

comftunity to satisfactorily^ iwptement the desegregation plan, . 
1.1 * ^ \ ' 

little success w^s apparent. It vas th^ opinion of this 

' practitioner, that a totally new and vital approach to solving 

,these ever increasin'fe problems might be' found through a major 
\ 

reorganization of the scliool, Its s,taffii>g procedures, building 
and facility use, and curricula.- The principal 'concurrefl with 
both the level of tieed and .with the conceptua-1 a*pproach to a 
possible solution^ . Following many hours of "brainstorming" and 
Research, this writer, in*^ close cooperation \#ith the' principal, 
be^an to develog^ t*e concept *iof a grade=*evel house plan as a * 
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'Starting point for a m^jor reorganization of Kunsmiller Junior 
High School, It was felt that such a plan would -open many doorJ 
for problem solving efforts and could, with proper planning,- 
result in many favorable change* in the school which would, in 
time, more adequat^ely meet the rtfeeds of students, faculty, 
and ' community " ' ^ * 

Tn February of 1975, it 'w^s decided -to present a plaq of 
reorganization to the faculty and staff, A list of tentative 
objectives was developed with the cooperative effort of a 
faculty committee assigned to study the conc^t,^ There was 
general agreement that a: pressing need for solving existing, 
problems was obyibus', ' The exact approach- for problem solving, 
however, Vas obviously a^ debatable issue following early 
discussions by the faculty and staff;- It soon became apparent 
thart major changes in the school organization brought about by^' 
the proposed plan were (subject to -some criticism; skepticism and 
genuine concern on the paft of many faculty members. Change, 
especially pf this magnitude, would' not be easily acceptlfed nor 
very popular with* many members of this faculty. 

Following several weeks of discussion, study, and'review 
of committee reports", thi^^faculty voted to give prel:^minary 



approval to further development of, the concept. The facalty 
requested a -more complete ma^ster plan, including sample grade ' 
level schedules showing how such a change would affect individual 
teacher's assignments, •Other concerns inc^luded communicat^ion. 
compet^^tion between grade levels, teacher movement from grade ^• 
level to grade levels "and supervision. / ^. 

Efforts weire made to answer these and other concerns 

throughout these eai;ly planning'' stages, A schedule of steps ~ ' 

necessary for. implementation was developed and presented to the 

faculty. The following time guideline was suggested and closely 
followed: . , 

February 15th - March 10th - Initial presentation of- the 

plan to the faculty; Cotmnittees .were assigned to iiivest igate , * 

implications of the reorganization, Recoramendat^s were 

'^de,* regard ing'^^hdlasophy, objecjtives.,.^.evaluation, and 

^Implementation. From these, recommendations a proposal was 

writ;ten and presented -to the appropriate district administratoVs 

for their consideiration and subsequent approval. 
• ' ^ ' ' ' • * I . ' . • " • 

March 10th - 30th. - Final faculty, student, and parent gro^'p 

discussions were schedivled to" study the propowl to date. 



Plans for office and department relocation were presented 
by IqoramitteQ report to district personnel and funds 
•necessary for building rennov^tion were requested. 

ApiiJrl 1st - 30th - Curriculum revisions were completed 
and student ciolirse selections were made. Grade level 
schedules were built ^or faculty consideration, A 
committee was assigned t;he important task of developing 
a formative evaluation design tq monitor the preliminafy ^ 
regirgSnization phases. At a later date, this committee 
would establish criteria for summativTe evaluation of* 
propoged objectives. ♦ 

May 1st - 30th Students were scheduled by computer and 
student schedule conflicts were resolved. Students and • 
parents were 'informed, of the reorganization plan and ' 
orientation programs were designed to prepare both returning 
and incoming students. Continued meetings with faculty 
and parent groups w^re held to share updated informatioa ' 
and to evaluate progress. 

• 0 

June. 1st - Augu3.t 3l3t - Necessary tuildlng rennovations 
were completed. ^ Inservice training sessions for faculty 



, and staff were held. Orientation programs for students 
and parents were sc)ieduled. The evaluation design was 
finalized. 



^ September 1st - Iiaplementation of reorganization 
commenced with the opening of the fall term. 



Approval for tfie reorgan ligation plan by district officials 
was received in late Ma^rch and necessary funds were allocated. 
Tentative teachers^ schedules were developed by mid May and 
Students completed*/6ourse selections by May 30th. Preliminary 
objectives were developed .during this period and an evaluation 
committee established criteria for measuring success I 
Orientation programs were held for students during late^ ^' 
summfer and several meetings for teachets and parents were 
held to discuss progress to date. Necessaify remod6^ng and" 
building rennovat ions, were completed late in August- The 
plan was implemented on schedule with the opening of.fhe 
school in September. "* ' . 
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CHAPTER 11'^ 
, pdRGANIZATION AND RELOCATION OF TEAC 



HlNG AREAS 



A' major concern. of the faculty and staff was t6 find a 
way to improve conditions in overcrowded halls and stairwells 

H * during' passing periods. ^'Horseplay among students, running, and' 

* . ' 
tardiness "had become serious prol>lems under the traditional 

school organizational plan. Students found It necessary to 

move about the four floor building often being required, # ^ 

^ « ' * 

- " depending on classroom assignrients, to tiflmh three flights of' 

stairs in the .five minute passing perfbd. Most students were 

required to, make this .trip several tiafes during the school dby.~ 

■ ■ \ ' \ f' 

\ 1 

In the grade level house plan moSt of the' required subjestsj 

■ ■ ■ ' 1 • • v. 

were assigned to a specific floor c^r wing of the building; J 

therefore, students traveled froni the grade level floor only * 

for special elective cpurses. . because of the nature and 

physical requirements of some special subject areas such as 

^ science, fine arts, home economic^, industriaT arts, and . 

' physical education, th^e^e clafe^ooms remaiped in their 

■- « • , _ 

original loc^triolis. . • 

\ ' ' ^ ' ' ' - . . 

ft 

A survey was ma^e of t)ie number of floor 'changes a student* 
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waTTeqinrred to make under the Vraditional organisation of the 
building. It was found, as e;^pected, that most students were 

required, again depending on schedulitig, to move from floor to 

\ 

.floor at least seventy-five petc.ent of their- dail>;\schedule^ r 

\ ' 

with many traveling the maximum distance several times eachv 

• 'f . 

day. In the grad^ level, assignment plan, students weri& ; ' » 

^^'^'K - ' ' ^" " -^;>, 

required to move less often. If traveling tjjerfea'xiTnum ^ . ^ 

distance was necessary,- it was usually limited"' to once or * 
twice during the school day. The, j)ef cent jof tiie Students' - 
day spent 'on their grade level floor did vary considerablj .. 

between grade leve;s* The seventh grade was scheduled With^ 

' ii -I* * 

fifty-six percent of their classes on the grade^evei floor. 

The eighth grade was scheduled with , sixty-four percent of- * ' . ■ »- ' • 

their classes on their floor while, tbe ninth grade schedul^. ' ^ ' ' ^' ' \ 

allowed for eighty^ percent of t4ieir classes^on t^pir^^a^e ^ ^ 



level ilaor. 

V 



It' was the opiiiion of the planning committee that their' 

** , • 

^"^■^ ' I * 

purpose , would best be met by assigning the* ninth grade students - 

to the wing of the building that would require the least movement 

during the students' schedule. 

<' It ^ ^ 

A plat of the* building showing room assignments by department- 
is inckjded.;in''the appendix. ^ (See a^^pendix A ). The subject area 
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, ..'39 signed' to ^a^- roo^.fh the f raiit^.duk-l U^' shown. The 

^CIaW> pla5^ ioidlaal^es/ j^W^^is house -p^Ian' 

, ->fepibers of the leaHiing ataSfy wher'e^ipeT pos^dble, were 

-.^^ ^- ' * ' ' ' *^ ^'^ ' '-^ * - 
c* " ^ » ^. • ■« ^ 

given ap{6ppcvrtattit^t^ sfeiect l^e Jrade level- wTiich they 

pref erre^^. t6 teach. V^ii^-:tHli>it^^ir^^ spepial . 



/ 

/ 



subject areas sflich as-physical education, art, home economics,- 

, • ' 

etc., most academic -area teachers':j,such as En^ish, 'sbclal 
^s>|idies, and mathematips were assi^ed a-fuH teacbing^ schedule 
in one grade level which made, it possible for tfhem to remain 
on their "home flo^r." This was considered advantageous for * 
two reasons. ^ First, it provided for a feeling of closeness' 
arid rapport W^ithin the grade level, which was helpful to both 
.teachers and students'. Second, the full schedule by grade * 
level allowed the' t;eac*her to reiSjain int one Vot^m throughout the 

\ ^ . . ^ ^ r ^ . 

day. , . ^ ' , 

It was necessary for some teachers to diin-de their teaching 
schedule between two grad^ levpLs, but this was kept to a minimum. 

^ While it was recd^nized ^that the assignment of classrooms in 
the grade level house plan did not decrease the number of students 
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whQ would pass, from room' to room, it did substantially decrease 
the distance required in most moves by students. .It also kept 
to a more reasonable number the students from other gr^de . 
levels who were scheduled on a gr^a'de lev^l /loor. For example, 
only five classrooms in the seventh grade wing were used by 
eighth or ninth grade students. . ^ ^ 

With the assignment of grade leVels^^to a floor or wing of 
the building, -a "home floor^* or house concept was developed:^. 
With -oaly a f ew exceptions, all. students were assigned to their 
grade level house for the -first * period claims of each day. This 
became. the administrative period b'r "hoJke room." School ^ 




* * * J f ^\ 

attendance was taften during this period, antlouncements were 

made, and lockers were assigned; ' This f f!rat period home room 

- » ' " " ^\ 

plan allowed each day to begin with studetKts gathering anci '"'^ 

socializing prior '£0 their first class with students of their. ' 

, oUi grade* Each grade level named their" halls and gathering 

areas afid 'soon developed a p rid e^ and sense of belonging on t^ieir 

.home floor. Since eac,h grade level also had administrative and 

couhseling offi-ces on their' home flpof,. all matters of business 

could be conveniently conducted in*'their, gcadje level area's. ' " 



CHAPTER III " . , *\ 
REORGANIZATION AlU) RELOCATIOl* OF SUPPORT SERVICES 

« >» 

In the traditional organizational structure the two most 
often used and 'overcrowded support services were the discipline 

. referral center and tfce counseling office. The referral center 
was staffed by three student advisors who w4re assigned the ^ 
task of dealing with students sent from the classroom "fcrr 
various infractions otf school or classroo^rules of^ behavior. 

^ There was n|> separation b^ grade level ot by sex and each 
advisor worked with students as they ckme to the center in the 
order they were "referred. The only exceptions to this general 
rule were crisis situations Chat <Jefaand#d more imediate 
attention^ , tills -^ne^^ often resulted in a lotig wait^by ^ome 
stu3ents. v v""^ - - ^ ^^^^ 

Ttie student advisoris wotke?! under tJ^^ supervision of the 
asai5i:ant prlneipil for adniinistrative Services, whose offixie 
v^s intludeS in fhe ceinl^ral^ affice fomplex^ some distance from 



' theXreferral Renter. . This ^a^iinistrator Wa& responsible for 
the disposition of ali discipline problems within the building, 
but igefieralTy he dea^t individually with Only, the mdfe severe , 




i 



Student advisors did not have administrative status but 

» 

were teachers on special assignment and were not permitted td 
suspend students from school. Disposition of suspension cases 

^was handled by the assistant principal. / 

/ 

The average number of students referred for disciplinary 
action to the ref^Ttsil center ranged from sixty-five to eighty 
each day. This numbe/ included a wide range^f infractions in 
terms of severity. Resulting actions taken by the advisors were 
inconsistent. The referral center was a converted classroom 
divided into three offices and a waiting room. During the day 
the center was overcrowded and difficult to manage. This 
situation o^ten resulted in unfavorable conditions for both 
students and advisors. In many of the more serious cases 
parents were required to' attend conferences "with advisors to 
aid in {Planning some pro^^m of .correction of the undesirable 
behavior. This was generally mandatory for students on 
suspiension. The necessity for meeting with parents in the 
already overcrowded, somewhat chaotic, referral center only 
addeS^o.'^the confgjpion attd burden faced by the center staff. 

With the reofganizatioft to the grade level house plan it 
was jpecoanehded .that this fiupport facility be divided Into three 
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grade level advisors' offices, eacb staffe4 by a full time 
student advisor. Eacll grade level "house" l\ad its own facility 
wMch was a part of the grade level gffice tfemplex, Tfee^e 
grade level facilities included office space for tlie studio 
advisor, the counselor and the^dministrator . These cbabined 
grade level offices were made possible by remodeling existing 
office space and a classroom., (See room plat on '"Appendix A ) . 

Uris grade level team approach including advisor, counselo 

and administrator working in one common office complex provided 

for many improvements ii^ meeting needs of. students. These ' ^ 

offices were less crowded than before since* only about one 

third of the student body used the facility."* Students' were 

^ - \ ^ ^ 

given needed attention more*quickly in most' cases and there was 

an improved level of consistency in j^^JJlag- with discipline- 

and counseling problems Jinc^" the sam^' staff members agisted 

Students with their problems as opposed to tha previous 

system in which a sfcudenf might come dnto contact with a 

different staff member each' time the. lie ed afose. • 

This organizational structure provided for^a valuable team 
effort in working with students' problems. through improved 
conmunicaj^ion between members of the team, teachers, parents. 



students rand other support staff including psychologist, 
social^.worker, and nurse. A i^eekly grade level Staff meeting - 
wasf sc^duled to share information regarding specia-l cases 
and to plan courses of action necessary for meeting needs of 
students. These meetings were held more often when necessary 
and often were held daily. This was made possible by the^ 
•close i^roximity of the staff in the grtde level complex. ' 
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CHAPTER IV / 

^' • STAFF Reorganization anc' reas^gnment 

■t 

The^^dministrative staffing o^' tft^ Dtenver sacondary schools, 

' tl^* f or sev^eral years included a prtflPipal and three assistant 
principals. Each, assistant principal wa^ assigned a specific 

" ar*a crf-^.r^sponsibillt^ generally^ classified as pupil services, - 
instructional services, and administrative services. ^T;;he ^ 
principal designated one ^taff member tm serve as vite-principal, 

. -or^second in ctumnand of the building; ,i/e, , ta act in bVh*f 
of the.%tincipal in his absence. The area of responsibility-' 
•titled a<feiinistrati>^e assistant principal IpQjuded; 1) schpoi^ 
discipMrie, T) school security, 3) transportation (b^ising^. 

• needs and problems), and 4) sii^etrvisidk assigfSni^ts.' While / 
there were other tasks performed by the administrative assistant 
Pijncipal, these were the^ four major are^s Tsf re^onsibility . 

This division of administratis duties, while perhaps 
^ sound in ,the6ry,.. seemeS to have resulted in'an inequitable 
\ distribution of responsibilities and work load and resulted. 
• in an inadequate balatte^ of adminJstrator-teacher-Student • 
contact. This practitioner, as administrator responsible for * 
discipl-ine, wa$ required to devote ^^-rfjjh as nia^t^^pei;c§jit: 



^bf hia time in working with a relatively few emottonalJLy- 
disturbed, unhappy, and uncooperative students who were unable 
to functi'pn ea,tisfactorily within the s^liool environments 
Most administrator-teacher coptacts in this area of responsi- 
bility l>ecame involved with ddscipline-Oriented problems and 
allowed little opportunity to develop more" positive working 
relationships. Thi§ assistant principal for pupil services, 
in contrast, worked with fewer children and/With a widei\ range 
of students in a more positive oriented structure and hac 
little to do with the mor^' negative aspect of , -discipline and 
supervision problems. This situation al^o resiilted in limited 
administrator-teacher contact, since most of tftls task was', 
accomplished by the counseling staff under the direct supervision 
of thfe pupil services administrator. 

' The assistant pri^cipaT. f or instruction had almost i^o 
student contact, vas tiot involved in discipline and supervision 

''4, 

problems, and devoted most of the lUrk day to matters of budget, 
instructional materials, re<juisit,i©ns, and some teacher supervision. 
It was the opinion of thi^ practitioner that this division ol 
responsibilities and job-related tasks had ^resulted in an unfavorabl 
and ^Xinlted background of experienc^Lwhich was not in the best 
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interest of the individual's professional growth nor in- the 
impact it has had on the total administration of duties^ within 
the building. Communication^^aj^g ^administrative Wtaff had \ - ^ 
becorie increasingly difficult and the team-wotk\^ng relationships 
had deteriorated, due to the extremely diverse tasks. 

In the grade level house plan, each assistant principal is 
responsible ft>r a grade level and for all administrative and 
supervisory tasks ^involved with that grade including discipline, 
curriculum, scheduling, and support services. This approach has 
resulted, as planned, in a more varied and inclusive work load 
with responsibilities in all phases of school management. This * 
broader range of 9kill demandfr-and experiences tends to provide 
for each individual administrator>va more va^T&d opportunity 
for involvement with tasks and activities which tend to be 
constructive a^d rewarding, as well as those which tend to' 
be more unpleasant-^ nature and scope. . * 



Each administrator has become an -integral part of the 
grade level team and is responsible for the leadership\i^d 
direction of the ^af f wMch includes advisor, counselor and 
clerk. The reorganization and reassignment of duties for 
student advisors and counselors was described in Chapter III. 
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In ^the previous organizational structure of the'^bpilding, 
the clerical office staff ihcludeda secretary, a records clerk, 
an attendance clerk, a treasurer, ajnd a "clerk^at-large. All of 
the clerical staff members wera houi?ed in, th^ central administrative 

V , . . . ... 

office, N ' 

In the grade level house plan each grade was assigned a 
lerk whose responsibilities included attendance, records, 
rrespondence and other clerical duties necessary for that 
grade level. This division of responsibility provided for 
improved consistency and a closer working relationship with 
students, staff and parents which had not been possible in 
the traditional approach. The secretary and treasurer 
continued with their school-wide responsibilities and their 
job description remained unchanged in the staff reorganization. 
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CHAPTER V 

REVISIONS AND INNOVATIONS IN CURRICULUM AND SCHEDULING 

One of the major e^oncerns facing the staff and faculty 

of Kun^smill it 3unlor"Ttt^ SchooS^as that mucH^ orf the trslditidhal ^ 
* * 

curricula and scheduling techniques used during the past few 

L ' ' ' ' ♦ . ^ ,^ ^ • 

years apparently did not meet needs of studeniEs. The reorganization 
to a grade level house plan seemed to lend itself, to encouraging a 
serious, in-depth study of curriculum. With three grade level 
-administrators involved in the development processes, new interest 
and momentum seemed to appear which ultimately resulted in ^ 
willingness to experiment and to change where change seemed 
necessary and apjjropriate. More genuine concern about individual 
needs and differences became apparent. Grade ^evel faculty 
committees began making suggestions concerning new trends and 
techniques in curriculum development which provided impetus for 
new programs. The entTiusiasm^f many' individual teachers and 
some departments was encouraging and productive. * 



Several new approaches to curriculum and scheduling were 
adopted in'^the fall ofJ[975^and continued throughout the school 
year.^ Additional changes were made at the sequester in January 
of 1976- Some of the more important of these are described here. 



Explofatoty Program In Careers 



/ 



Educators have realized for some time that far too much 
emphasis ^Im^^eeii placed on^ curricula designed to prepare ^ 
students for eveutugil transition t6 varying levels of higher , 
education while not recognizing ' the needs and interests of 
that segment of students who, wild ultimately choose not to 
pursue college level work.' . ^ , 

The Denver Public Schools has also recogaized this fact 
and is sincerely dedica^erf^to developing new programs designed 
to meet the nej?<f5 of a wider range of studBnJt^talients and 
interests, Kunsmiller Junior High School has" been anxiousi" to 
explore this approach to curriculum development and has adopted 
an innovative program aipred at exposu^€<to a career and vocational 
centered currlculuflT: This prqgram is entitled Exploratory' 
Program ijv^reers (EPjef. It- ift designed to provide students, 
beginning with tire seventh grade, a curriculum of career oriented 
mini courses touching on many vocational fields. Th^e inclur 



\i Worj^of Construction 
Iianu|ACturing and Ma 



3. ^Transportation 

4 — 

4. Visual CommutTlcation 
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5. Design and Production 

6. Health and Comraurii^y* 

T. * Food ^nagemant ' ' » . 

\^^. Merchandising , " ^' ^ 



Each seventh gradp student is scheduled ono period each 
day ii\to a thi;^e week unit from each of the categories listed 
above. Students rotate from one area to another throughout 
"^he academic ye^r, providing for a relatively limited^ut 
concentrates exposure to the basic elements selected from 
each of these- vocational fields. 

A unique approach developed with the EPIC Program is the-- 
"bompany** concept which provides each student with an opportunity 
to understahd the liiasic organization and relationship of 
vocations and the business world. The basic plan of the EPIC 
Company is outlined below: 

EPIC Coapany ^ , , 



1. Membership - Every seventh gr^a^ student enrolled in 
the Exploratory Program in Careers is a member of the 
EPIC Company. As a member* of^ the EPIC Compahy, each ^ 

f * 4 

Student performs a variety of ^jobs comparable to^obs 

in various kinds of manufacturing and busii^ss organizations 



Clusters - EacK of the clas&es within the EPIG Pto'grauL 

*'is referred to as a cluster. Xhere araf three clusters 

^ *' • * 

in busiiiess - business coirananications,] information . 

processing, and mercliandising-. In home economics • 
^the clu^g^rs are food management , .4esi 

and health. In incUistrial education the clusters * 

are construction, manufacturing, ^electricity/electronics 
' and transportation and visual comraunicat?ion^. In 

seventh grade^e^i^ EPIC student spends a period of 
^time in each of tfe flusters; in this way each^ * " 

s^enth grader can kno^ about the classes that are - 

offered for more intense-BxpcTsuil^in eighth and 

ninth grade. ^ 




Salary -<^Each member of the EPKJ^C^mpany^e^rns a 
paycheck when he is in the producing clusters of 
the EPIC Company. The pa^xhitclT^ for script 

which may be used t^tuy articles in the EPIC Company 
store. The amount of^the paycheck depends upon the^ 
njpAer of hour^^orked and whether or not t^re fiave 
been^any deductions for tardiness or other /t^e^ons 

Pay Scale,- The pay stale is based <Jn t>e number of \v 

' > 

hours it takes to produce giV^ articles and what the 

> ^/ ' 

articles sell for throu^-the comp^hiy store. 



*,^^5, Producing "^Clusters - Wcygkers ia clusters which m^k^ 

# ' 
, ' the saleablfe items must be careful about how pro'ducts 

, are made. Produubts must 'be made well' so that other 

* * * ' #. 

studeiffs will^want to ^bijy t^em when they are^ for sale 
in^the company st;ore. • ' ^ 

*^6^ EPIC Company Store - Only company meifbejs can purchase 
ptoducts at the stor^fe and products may be purchased 
only with script that has been given in exchange for 
paychecks. , , . 



7. Deductions from Paycheck - Certain deduct ioSfs'wllr 
be made from paychecks just*as is done in the working 
world; that is, federal and state taxes,; health 
insurance and such :things will be deducted from the 



gross amount of the paycheck. 



8. Aides and Teacher Assistants - Aides have been ; 

^ hired to assist teachers with the conduct of EPIC^ 

/ 

classes. Members of the EPIC Cdlnpany are > to regard 

instructions from the aides in the same mann|p that ^ 

^ ^ J- ' they regard inflictions from the- teacher. 

' ♦ 

* . 4 

^ , At the conclusion of the seventh grade^ students will be 
allowed to^^^Iect the areas of career programs of in^erfest to 4 



them foj:»more in-depth- ^xperi^ence as eighth graders. At 
the ninth grade level, students will then be allowed to drop 
completely from the EPIC program 'or to continue as they choose 
In the areas most interesti ng _to ,. ttiei^ 



This approach to introducing the world of work should 
provide all junior high school students with a wide and varied 
exposure to career information And experience before they 
enter' high school. ' • • / 

Alternative "Out of School" Educational Experience ' 

> . ' ' 

' EdiicatioHai experts have, receirtly begun to suggfest that 

mosd traditional curriculum -programs have failed to adequately 

recognize that, valuable learning experiences can be found outside 

/ 

the school walls. Rarely do schools capitalize on the. va^st 
wealth of educa^tional opportunities available in the community 
and surrounding environment. 'Accepting this basic premise, and 
further Influenced by the fact that many students at Kunsmiller 

Junior Hlfeh School now come from- backgrounds which all too 

» ^ ^ ' . * ' 

frequently have not provided exposure to environments removed ^, 
from itiner-ijity life, the f^culty'and staff have attempted to 
provide opportunities for students to experience learning ^ 
remove^ f rom^. the school building artc^ thfe inner-city. 



A secondary, but.^perhaps equally important goal of this 

program is to provide a highly motivated activity which will 

-provide ah iiiceative for stu^eirffe to become mare personally ^, 

involved as an integrated te^m or working linit when they return 

to the traditional classroom^ * 
"» * 

Each sevei>th grade science, class, under the guitiance of 
the alternative education coordinator working with the classroom 
teacher,* is assigned to'the alternative *^Out of School*' education 
class for two weeks. During' this period of time, the class will 
j)l^n, develop, and cat^'y out their chosen group activity. It 
involves from one to three days. outside the school building as 
thp Culminating activity* 

Some of the activities selected by classes include: 

1. cross country skiing 

2. tours and activities in the Denver Mountain Parks 

3. full day ^ours of the Air-Force Academy 

4. mQuntaln clitobing 

5. ' horse bacle riding 

tours of historical., sites, ghost towns, etc. 

7. back packing trips ' . 

8. tours of mines 
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It is intended that participating groups 6f students will: 

1. Develop closer relationships with teachers and 
students as a result of the different environment, 
outside the confines of the classroom, working on 
a more individualized, perspnal basis, 

2, Learn to develop skills in planning throiifeh group 
ihteraction, in democratically selecting, and 
carrying out selected activities. 

3, Develop desired levels of responsfbility to - * 
onese;Lf and to others within the group. 

4. -Learn to respect property and the rights of 

others outside the traditional school environment. 

Dtjring the planning and execution stages o{ each activity, 
the currieular areas of mathematics ^.social studies, science, 
■English, and physical education are. included in an interdiscipliiar 
.approach. The program provides experiences that will invQlve 
young people from different backgrounds in a responsible and 
constructive activity, v/ith adults, in emphasizing respons-ibiUty 
for planning and carrying out cooF?erative endeavors." * ' 
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Students unable to participate for whatever reason (lack 
of- parent support, health, lack of' interest, -etc.) remain in 
a science class during the period of the excursion. A student 
. evaluation form. and follav-up study is given to each class to 
assess the value of the activity in relationship to predetermined 
goals. 

Team Teaching 

New emphasis Sjf been placed on the vaWs of team teac>iing 
efforts in selected areas of curriculum. The faculty has ' 
recognized the value and potential of tea^ teacliing in meeting 
the needs of many s?udent,s, especially in ' diagnostic and 
remedial work.' This year, teams of specially trained'^teachei-s 
-combined efforts in science- and mathematics, social studies 
and English, and reaediai reading. Early etfortf at evaluation - 
havfe indicated a ,4iigh rate of success in intehsive team teaching 
of reading skills to students, two or ffl*e levels below expected 
readihg ability. The m reading package. is^bging uSedin 
this program. * 

The cdncept of team teaching, in two disciplines (subject 
areas) while obt new, isWapldly gaining" interest' and pot>ularity 
altang some teaphers. especiaUy younger members \i the facoltj. '■ 
■St^derita^hsve^dndicated Batl.f4ctid& with tjiis coiicept atKi ai-^ • 
afi^i9us -to continue with tfils innovative currlculat approach. ... ' 



) 

Self Contajlned Classroom Unit 



In a continuing effort to meet the needs of students who 
are unable to function satisfactorily in the more traditional 
mainstream academic, approach of junior high, a group of low 

achieving sevetith grade students was selected for placement 

* *^ 
in a self contained classroom program taught by one teacher. 

Most of these students have found adjustment to junior high 

school difficult and were judged by staff to need the security 

and reinforcement available from such an organizational plan. 

These youngsters are taught their basic academic suhjects, 

if * * 

English, social studies, mathematics and Science in the classroom 
unit but are" mainstreamed for elective courses. Resource teachers 
assi9t the classroom teacher when* necessary • 

^ience Carriculum Rej^ions 

Members of the eighth- grade science 'department , with 
a'ssifitance from the grade level administrator, 'studied the 
science curriculum as it was bjeing. tau^t and requested that 
they be- allowed to revise the .curriculum content to 'more _ 
adequately meet the neede and interests of present, eighth 
g;:ade studeiits/' . ' . , 
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"For maif^ years th« eighth grade science curriculum, 

** ^ 
a required subject, consisted essentially of a full year of 

"* • - ^ * 

physical $cience, including on^ semester of energy and one* 

semester of matter.. The curriculum content, as it was bein^ 

taught, did not have much appeal for most stydentsT Consequently, 

the teachers and students alike wer6 unhappy with the relatively 

unproductive experience. The science department surveyed students 
» 

in an effort to learn what science oriented subjects seenjed to 
interest them. From these survey results eight areas of study 
were developed as inini'^coiirses from which a student could 
choose four, two each semester. Photography -and environmental 
education were also added to the curriculum. Ope section of 
the traditional physical science was offered for those students 
who preferred the more traditional, full year, approach. 
Students and teachers alike were excited about the new science 
curriculum and the mini course elective concept and a renewed 
•vitality and int,erest . was apparent in both teaching and learning. 

Another major change in the scheduling of students was 
developed ^t the eighth grade level. For man^ years, all 
scheduling of classes was done for a full ye^r. .The' stud,ept 
program included five required subjects and two periods of ' 
elective courses 'for roost students. In order to accommodate 
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scheduling flexibility for the school, students wejre forced 
into soi&e elective courses, they-did'pot choose. For example, 
a student might elect wood srhop in industrial arts for one 
semester, but was then automatically placed into metal shop 
for the second semester regardless of interest. This was also 
true of foods and clothing in home economics *and also for art 
apd music. ^ Students were often unhappy with at least one of 
their "forced" electives and this often led to a full semester 
of disappointment and frustration. This fact also resulted 
in *a less-than-satisfactory experience for the teachers 
involved/ 

, The revised scheduling approatj) necessitated rescheduiitfg 
the entire eighth gr^de at the semester which made it possible' 
for students to choose -the^elec^tive course or courses of their 
preference. It also made it^ possible for students who were 
not having a rewarding experience, for whatever reasonr^'in 
am academic classroom to experience a change at the semeaXer 
rather than 1>elng forced to r^ipAin in. that situation for. a full 
year. This scheduling plan, while requiring more effort and' 
time, on the p^rt of the school staff, has*proven successful. 



. r ■ ■ ' \ 

Other innovations and revisions in curriculum and scheduling 

were made during the past year. The major point to be made here 

is that the reorganization to a grade level house plan at 

*v 

Kunsmiller Junior High Scliool did " stimulate' renewed interest 
and enthusiasm within the building. The faculty and staff 
were willing to study mofe seriously tbe needs and interests 
of students and seemed to encourage 'an interest and wil-lingness 
to change and to be innovative. ^It appeared that the building 
reorganization served as a catalyst for "making things happen" 
which included a bre^through in the ' traditional concept of 
curriculum and instruction^' 
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CHAPTER VI ... 
PROJECT EVALUATION 
It was the purpose of this practlcum project to reorganize 'a , 
large junior high school to more adequately meet the heeds and* . 
characteristics of its student body. 

In this chapter the writ^er wiU' describe the organizational 

design lised to evaluate the effects of the practicum project'^^in 
I 

relationship to predetermine*? goal^ and objectives. 

The e^?(^aluation desigJ\*for this project consisted 'of three' 
major parts: : ^ \ 

: i 

: ^ ^ ^ ^ ' ' ' - 

1. usef of,' internal and external evaluation teams / 

2. spryeys of pa/ents, faculty^/ staff and stud/gnts 

3. cotopa/j^ative analysis'^* of pertinent data availablje 
^ from the previous school year 



Internal and External Evaluation V " - , 

An ih-house conmittee made up primarily of department chairpereo'ns 
was appointed i/i the spring of 1975 to assist with -both formative and 
summative evaluation' of the pro jedt. The committee monitored the 
p:Lanning stages of the reorganization.. -Following implementation ;of/ 
tfje plan in the fall of 1973 the Qonlmittee developed a survey instrument 
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for tl^ purp9se of summative evaluation. The survey was given to 
all members of the school staff once in the late fal^bf 1975 and 
again in the, early spring of 1976. (See staff purvey in appendix 
B,* pages ^l-M). ^ ^ ^ 

\ V ^ ' \ ' _ 

It was the intent of tl^ internal- ^Valuation team to assess, 
through the survey, .attitudes and opinions of staff members to ^ 
the reorganization plan soon after its implementation and again/' 
4fter approximately six months- A summary and comparative analysis . 
cTf the two surveys is incJ^uded in the appendix- ' (See pages 65t75)- 

An external evaluation team was selected early, in Septembeir " 
of 1975. The team consisted of nine. members, including representatives 
from the central administration, elemefntary and junior high school 
principalis, assistant principals, counselors and teachers. A 
.survey checklist and interview guide was ^ieveloped by this practitioner 
in collaboration with sta|f from, the Department of Development and 
Evaluation. The external evaluation _ team was scheduled to make ' 
three observation visitations during' the school year for purposes 
of evaluation and comparisons, fhe instrument used is included as 
appendix D- (See pages 76-78) ' ■ ' • ' 

It was unfortunate -that attendance by some lumbers of the 'visiting 
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eyaluat Ion .team was inconsistent ,. ranging from a high of eight to 
a low of five. --The three visitations were held in October, January 
and March. The team was divide^^' into, three sub groups. Each . sub 
grdup was assigned to observe a different grade level during each ' 
of the three visitations thereby assuring that all team members 
were provided A^lth an opportunity to observe the total program. 
Each visitation lasted approxima'tely three hours ^nd culminated 
% each time with a*^ap-up meeting fdr purposes of discussion, an 
informal Ouestion and ai\swer perioH and for completion of 'the 
survey instrument. (S^e appendix E, pages 79-78I). 

•A summary and analysis of the survey results for the three 
visits are included in the appendix- (See pdges 82-100), 

Surveys * ' , ■ / 

* I «■ 

• Two. survey instruments used bt. internal and external. evaluation" . 

' • • I, . ' - ' ' ' 

teams ,h#ve been aescrilpSd.. Two additional survey instrutaents wire 
• 'designed, to gather data, for evalu^on purposes. A survey of students' 
was made in March of {1976 to assess attitudes and opihions afcout'the 
houseplatt reorgAnizati-on. The survey instrument used was identical ' 
to an instrument given to students at the close of thq previous school 
year ^nd thereby provided d valuable analysis of comparative data. ' • 
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The student suirvey is included ds'appendix Q (see pages 101-104). 

A survey was mailed to a randomly selected group of parents 

in April of 191^6, The^Tnstrument was designed^ to cover several 

aread[ of informatiqn for jchool use "but Included several specific 

'\ ' . ^ 
questions regarding the reorganization to the house plan. The 

survey' is included as appendix H (see pages 1,05-108), 
ConmaratiVe data ^' - 



It was- anticipated that the reotganization of the builditig \ 
to a pradeaevel house plan would'have a measurable effect on 

such problem areas as: ' . 

ft ' ' •. ' " 

] - numbei: of assaults ^ ' ^ v « 

' number of discipline referrals 

- number of student siispensions"^ 

- number of large group -disrupt ipns 

Records are kept each ~ year 'for' the- above ^.-tgros and a comparison 
with the 1974-75 and 1975-76 -school years ir^ditated a noteahle' 
improvement in most areas following the reotganization to the ' - 

house plan. * , ' ' ' , , ' 

■ < * "... * ' • ' 

Ten major objectives were Identified when the original' 
reorganization plan was developed. Some of these objectives were 
modified slightly during the e^rly stages of implementation as .morb 



in ^epth study began to prcfvide additional irvformation as to the 
practicality and feasibility of the project / • 

The. following i« a list of*tt\e ten objectives .and their 
respective "evaluative cfriter-ia 'which were u€ed to measure successfefe 
and failures of 'the prictlcum project. , ^ - ^ » 

Objectives . m . ' 

1. A ^eduction Xn the amount of tension, student un^^st and 
d'ist-rust as measwed by: j^jy , 

- a twenty percent decrease in Che nymber of . discipline* ' 
referrals ^ ' , ' ' 1 , ' 

* ' ^ . \ ' , ' ' r « 

a twenty-five percent redaction /in^'f he number of ' 
student suspensio^i3 V ' 

- a thirty percent r^djuctlon in the liuinb6f of, reported^ ' - 
incidents of student inistreat;;nen}: and intimidation hf 
other studenjts including assaults, extortion^ ejtc. ^ 

I ' * ^ ten percent' increase in avef^gfe daily attendance 

' for all students ' ' 

■ ' - a twe;ity-five percent reduction in tha number of 

• large group disruptions hi students 



, • • ' The number of discipline referrals decteased .from 6,927 during 
-the 19^4-75 school 'year to 6,1,79 during the 1975-76^ schopl year. ' 
These statj.stics are a, comparilson o( data for tlie same period of 
ttm^ for both school years, i.e.; from Septdt^ber first tJhrough 
ApVil thirtieth: This decrease *5f 749 referrals represent^ a 
.lQ-8 percent improvement which falls ^hort of the target goal of 
twenty percertt, ^ , . * - 

• - - ' \ ■ 

Student, suspensions decreased -from 898 in 1974-75 to 5Q0 
in 1975-76', (Septetnbej/first through April thirtieth), which 
Is a 44.3 percent decrease, -19.3 percent better than expected. 

■ ' • ' : . 

% ^ncldents of assault and extortion decr^sed -f rom forty-two • 
"to ten during- this same period of t£me- whi^h^is 3.76.1 percent 
decj-ease, iit.l percent better. Xhan antlcipdted. ' '. 

•The average daily, attendance for the 1975-76 -school ^ear, . ■• " 
through April thiftieth, improved by 2.5 percent, 7.'5 perfcent ■/ 
poorer than expected. . . ■ • 

C With .the exception of the anticfpated ten percent improvement 
in average dailr 'attendance and "the twenty percent reduction in • 
discipline referrals/all criteria were mef. In both of these 'two ' 
categories t^iere ^^e improvements but not to the degree hoped' for.- 



It 1§ recognized that perhaps the goals, were unrealistic and ' 
overly ambitious. 'The regaining criteria Were met as anticipated 
and the percextt^^pf^Jjiprovement was, in most, cases, substantially 
'better than anticipated sugg^ting th^ei^, that the effoirt ta reduce' 
tension, student unrest and ddstrust as measured by these criteria 
Was moderately successful. * f 

II. A" reduction in the tfumber and severity of hdll and stairwell ' 

c ^ * * - ' ' 

"-problems through* improved tra^f f ic' flow and elimination of 

oyerorowding as measured by: ^ • 

V - a fifty percent^ reduction in the humber of classes 

u > »eqpiring students to move from their grade ^evel floor 

' _ , - a thirty percent decrease ih^^lhe number of, accidents- 

resulting in ihjury ^tudehts during passing periods 

- a twenty-^five percent decrease in the number of 

referrals for disorderly behavior dilrlng passing peripds 

^' ^ 

- smooth traffic flow, .e§se of student movement in ^ 
critical areas and orderly conduct -of pupils as 
•observed by eryaluation team, members . i/ 

A study of student schedules from previou^'school ^ears 
ipdicated that a. majority of students were requir& to. move from^'; . 
'floor -to floor (classrooip. wings) at least seventy-five pei*cent of 



their daily schedule 'with sone students traveling the- maximum 
distance several times daily. In the houSe i>lan few students ' '> 
were required 'to travel the riaximum distance mofe than once 
each day. the target goal of a fifty percent decrease in the 
number of classes requiring s«ru<tent» to move from their grade 
level floor was not met. However, at least one-third of the student 
body experienced a fifty percent decrease, one-third of the studeot 
bo^y was found to have a higher than expected decrease and the 
remaining one-third had a less thair expected decrease. ^ 

During the 1974-75 school year health clinic records indicate 
that there were thirty-three acci(fents resulting in injury to • 
students during passing periods. During the 1975t76 school year • 
•there were nineteen accidents resulting in injuries to students 
during passing periods. This was" a 42.4 peo-cent decrease compared 
^ to a target goal of thirty-percent. .\ 

During the 1974-75 schbol-year there wfere 1,140 discipline 
plated problems that occurred during passing periods. During 
• the 1975-76 school year there were 812 incidents of disorderly 
behavioiv^Qr which referrals were m^de. This represents a 28.7 
percent decrease as compared to the twenty-five pe^^t target goal. 




Responses In the external evaluation surveys. to questions 
concerning orderly conduct of studeuta during passing periods 
as observed by team members were strongly supportive of the 
contention that in. the house plan there is generally a smooth 
flow of traffic -and ease of movement by students resulting in 
orderly conduct during passing periods. (S^e survey results in 
appendix page 97 ) . ^ 

in. An improvement in consistency and adequacy in dealing with 
discipline and counseling referrals as measured by: 

- a fifty percent reduction in the number of individuals 
dealing with an individual student in discipline 
referralj^ , ' 

,.- an Improved attitude by twenty-five percent of the . 
faculty regarding disposition of discipline referrals 

- a thirty percet^t .reduction in the number of students 

, using the discipline referral and counseling facilities 

During previous school years a student referred to the student 
Isors for discipline purposes may have cone into contact with 
one of five different adultsr three full time qnd one p^art . 
time student advisors or the assistant ■ principal for adminlstratfve 
services. In the house plan of gradB level organlzatloa a student 
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referred for discipline problems could meet with any one of three 
individuals; a full time student'advisor, or during one period each 
day by a part time advisor, or by the grade, level administrator. 

This is a reduction from five to tliree in te;rms of t.he- number' 
of different adults that might be called upon to work with a 
student haviiil discipline Problems.' ■fr.'hile this does flot quite 
meet the target goal of a fifty percent reduction it has beeq 
a favorable step in the right direction and probably represents 
the optimum number in terms "of practicality. 

At the close of the 1974-75 .school jrear a survey of teachers 
indicated that iess than fifty percent of the teaching staff 
felt that student advisors were consistent In their disposition of 
discipline problems. Sixty-two percent of the teachers indicated 
that they had goodjcommunicatlons with student advisors. The - 
first survey of staff members given during the fall of 1975 
indicated some improvement in these two dreas. Seventv percent 
of respondents thought that the grade level advisors were consistent 
in their handling of discipline problems; an improv^ent ^f from 
fifty to seventy percent. -Slightly over four-fifths (81.6 percent) ^ 
of the respondents checked that rtiey had good communication with 
studfent advisors;, an imprevement of 19.6 percent. Responses to 
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the same survey given during the spring of 1976 showed^ptill more 
Improvement. Slightly over 87.0 percent felt they had pood 
comnmnications vith advisors. Over 78.0 percent felt advisors 
were consistent in handling- discipline probl^^s."^ " " 

^ In the reoroanization to a grLle level house plan each student 

advisor and counselor were assigned to approximately one-third of 
the student body which would represent a decrease in the total 
. number ,of students who would use these facilities by about two- 
thirds; Discipline referrals decreased slightly over ten percent 
which also helped to decrease some of the overcrowding of these 
facilities. A target goal of thirty percent has been anticipated 
#7^; l*-the reduction of the namber of students Jising these facilities. 
This goal was surpassed in terms of total volume. 

ly. An improvement in ittitude of , students- regarding use of 
- special services including- counseling office, advisors 
office, social worker and nurse, as measured by: 

-•a t^n percent, increase 'in- the number ^f students 
voluntarily using these facilities . 

A survey of students given at the close of the 1974-75 school 
year attempted to ascertain what- percent, of students voluntarily. 
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made use of the above special services. (See survey results, 
appendix G, page 102), Of those students responding: ' 



1^974-75 - 
11,1 percent felt they 
could go to the student 
advisor for help 



.30.0 percent felt they 
^ could go to the* counselor 

for help / 
« 

13.3 percent felt they 
could go to the, social" 
worker for help 

10.1 percent felt they 
could go to the nurse 
for help 



1975-76 

18,6 percent felt they could 
^go to the student advisor 

for help; a 7,5 percent 
, improvement, slightly: less 

than anticipated ' ' : ^ 

57.5 percent felt th^^ could 
go^ to the',counselo^HF6r help; 
a 27.5 percent increase, 
substantially better than expected 

'11.9 percent felt they could go to 
the social worker £qt help; 'a ' * 
decrease from the p/evious ye^r 

18.2 percent felt they could go ,to 
tbe nurse for hel{); an increase of. 
8.0 percent, .slightXy^ less than 
expected ' . . • 



-An improvement in curriculum Offerings and in instruction 
-tecMiques resulting frOra grade level reorganization as . 1' 



^^ifiea^ured by: ^ / , ' 

- number of nev^-curricular efforts attributable t 



° ' 



rjerorganizatiori 
- number of . inriovatiye^^acfiing techniques and ' 
approaches ^aitributahle to reorganization 

As described in detail ^ Chapter V of this paper several ' ' 
new programs and approaches »in curriculum and teaching technique 
have been developed as a result pf the grade level reorganization. 

Socie of the attitudinal chang^es oi^ the part of teachers were ' - 
subtle; however, response to some of the thore dramatic changes 
w^s very positive and Supportive. . " . 

Five major innovations in curricula and^ programs were initiated 
as/a direct result of the reorganization. " They are: 

1. Exploratory Programs iq Careers 

> 2.^ Alternative Educational Experience 

'' . ' ^ 

3. t^am teaching andf Interdiscipline programs 
• * ' . ^fc 

4i self contained classroom -> 

' /. 

5/ sentence curricula revisions 



i 60 



All five of the iniiovation^ described i^hapter V haye been 
r^ted by the faculty and" staff ^as successful and all five are to ' - 
be continued and, in some cases, expanc^eV for* the 1976-77 school 

year. ' ' 

1 ' % - • ' 

VI. An inyjravement in administrative effectiveness as measured byt 

, - improved communication with teachers ahd among administrators 

- an expanded rang« qf administrative tasks and experiences 
which more clearly touches upon all phases of school 
management 

- iipproved utilizati^on and distribution of staff talents 
and abilities ' - * • 

Chapter IV of this report deals, in depth, with" the reorganization- 
and. reassignment pf tasks and responsibilities of the administrative- ^ ' 
team members- ■ ' ^ , 

For purpdses of evaluation, three key criteria were studied 
to assess success of the staff reorganization plan, 

1. improved communication . ; , 

2. expanded range of tasks and exp^eriences ' * 
•3. improved utilization ^f staff talents and abilities 
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In past years, communication between teachers and administrative 
staff memljers was strained at best. Each year a major complaint from 
teachers had been that administrators were too distant and remote. 

f 

They' (administrators) were criticized for not being accessible to 
teachers, ^ew teachers felt that administrators were aware. of what 
teachers were doing in theli; classrooms. Communication between 
the four building -administrators jwas ineffective. Relationships 
wer^ ofteri uncomfortable and certainly unproductive in most cases. 

Tn the reorganization to the house plan, communications had 
been improved in the following ways, 

- Eac^ 'grade level adnfinistrator met monthly with the 

grade level teaching staff as well as once monthly with 

the total schob; staff and once .monthly with departmental 

Staffs. This was 'aa increase- from one monthly generaL 

, staff meeting chjiired by the principal to»three meetings: 
•* » ' * 

two of which were chaired by the grade level administrator 
* . ■ ■ ■ 

These meetings provided a forum for open discussion and 

* ^ 

. an excJlia^ge of ideas essential to Improved communication. 



^ Each grade level team^, including administrator, counselor 
advisor and cleric met weekly, before sc|ipol, with the 
^.principal to share concerns about that grade level and 
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^6 . 

to bring the principal up to date, weekly, about the 
business of that -grade. 

" ^^^^''^ "^^^ -four, members of the administrative 
staff met, again outside of school time, to minimize 
, interruptions, for the purpose of sharing mutual 

concerns, and dissemination ^nd explanation of information 
gained from attendance by each member at citywide staff 
• meetings. In previous years a staff meeting of > . 
administrators was not a reg^ilarl'y scheduled occurrence 
and most often when one was called, it was held duririg 
the school day which, as a result, suffered much from 
repeated interruptions. 

In a survey of teachers 76^i>ercent of the respondents felt - 
that they had good communication with administrators. (See appendix C, • 
page b5). • , k « 

' i 

If - 

In a survey of parents nineWne perfcent of respondents 
indicated that they felt cbnmunication had been improved. (See 
appendix I, page MO ). 

The checklist and interview guide completed by the fexternal 
evaluation team indicated that communication among all staff iranged 
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from positive to very positive. (See appendix page 99); ' ■ ~ 

As described io Chapter IV administrative duties of assistant ' 
principals in previous years were ^divided into three major categories- 
instruction aiid 'curriculum,, pupil services and administrative. . - 
Each assi^t^nt principal was assignea responsibilities which 
included primarily only those tasks that fit one of the above 
, categories. In 6he house plan reorganization eAch assistant ' ' 
principal now assumes a' much broader r^ge ot administrative 
dut/es including all three major categories. This distribution of 
management tasks has improved the background of experiences - 
necessary to the development of cbmpetent. professional; educational ' 
leaders. Each of the. four administrators involved in the reorganization 
plan have indicated a positive supportive attitu-de. regarding the new 
responsibilities and are anxious to continue with the plan. . ' 

^ ■ ' f ' ■' ''' 

In- the organizational approach usted in previous school - . ' 

y^ars, administrator's complained that their tasks atid respo^feibillties 
were limited in nature and scope to the one mafor area assigned to ' 
them. In the house plan. organization each administrator Jias an ■ . 
opportunity to yse and to develop a broader range of administnrative 
skills and techniques. 
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Vil An improvement in community attitudes and relat^-onships as 
' measured by: , . - ■ / 

- at^lekst a seventy-f IvjB percent favorable response 

by. parents to the change to a single, full-day schedule , , , 

-at lea&t a -severity-five percerft favorable response 
^ by parents regarding improved discipline, less 
student i^nrest and disorde'r ^ 

- at least a seventy-five percent favorable response by 
, parents regarding new and improved curricula ' . 

In April of 1976 a survey was mailed" to a randomly se^Lected ' 

- ' " " ^ ' \ 

group of parents in the communities of Kunspiiller JunioT High. ' > 

* • « * 

.(See survey, appendix H, page 105-108). ^ ^ . 

Of parents who responded to the ^ item regarding change in the 

school aay, only 8.5, percfpn't responded with disapproval. Slightlv over 

thirty-six percent indicated approval. Over fifty pefcent of the 
•respondents indicated neither approval nor disapproval. This did not 

meet t;he target goal of severity-five percent approval'. Slightly better 
^than two of three parent .respondents suggested that thev thotight discipline 

had- been good this year! Thffe wa^ twice t^ie number who -thought discipline 
was good last year. About one-fourth of respopdervts indicated that'xurricul 
had be.en improved', considerably less, than hoped for." ' • ' 



Vlll An improvement in lunchroom behavior as measured hyi - 
i ~ ^ twenty percent decrease ^n the number of lunchroom 

. " discipline problems - ' ' , 

*' ' • *. , / 

- at. least eighty percent favorable response by 

external evalqation team membe^r^ durinp/ observation 

' • ■ . , .\ . ' . ■ • ' 

« • visitations 

During the 1 974-75 • school year tftere were 198 discipline 
referrals from the lunchroom. During- the 1975-7^'schdol year 
this decreased to" 152, a 23.2 parcfent decrease,, slightly better 
than anticipated, , ^ 

s 

No spj^fic item regarding student opinion about the 
lunchroom- was included in the student survey.^ Informal comments 
from some students , surveyed were critical about the lunchroom, 
but these commenfs were limited .to the qjiallty of food and/of 
service and no comment was made regarding the climate of the 
lunchroom. j ' 

In the observation checklist completed by members of^he 
external evaluatioti 'team responses ranged frop agree to strongly 
agree that there appeared to, be a minimum -of discipline problems 
and that the lunchroom seems to have a relaxed, comfortable' 



atmosphere, (See- survey. resilts in appendix F, page 96)- 

Responses to the interview. guide completed by members of 
. the exterpal evaluation teanr indicated that', according to students, 
teacher supervisors and kitchen staff tfie gen^rql atmosphere in 
the lunchroom ranged from positive to very positive with no 
• negative responses given. (See survey results in appendix F, 
page 99 ). ' * - , ' ' ' • ' 

, IX An ii>cirdase(f opportunity for participation in a^ter- schoo.l • 
and out of school activities as measdred -by: 



\ - a twenty -percent Increase in the number>of students 

I>aj?ticipating 

- a 'tjtf'enty. percent increase in the number of new 

.activities available ^ • 

f * 

Due, in part, to the change from extended ddy scheduling to 
■a single .'full-day schedule more studentg were able to participate 
in aftet school Activities. • ' Ther^ was" an increase from 4;692 student 
participants ^n after school agtiviMes during the 1974-75 school ' 
year to ^^,974 in 1975-7*. Th^s respresents an increase of 21.4 
percent, slightly better than the target goal. , * 



The pajor improvement in the number of new. activities available * 
to students under the house plan was evidenced by increased interest * 
.on the part of teachers for taking classes on field trips and excursions, 
The number of out of school activities incrWsed during the 1975-76 
school year by thirty-two percent pver the previous year, 
X An improvement in teacher attitude and morale as measured by: 

>- a ten percent decrease in the number of teacher absences 

- at^ least an eighty percent favorable support by^teachers 
for the ^grade level reorganization 

- at least 'an eighty perceht' favorable response by teachers 
indicating positive attitudes about school related tasks 

The humber of teaoher absences during^ th^ 1975-76 school ''year 
decreased ttox^%l to 33^3, a decrease of 24.5 percent as compared to 
the target goal of ten percent J 

Responses to the reorganization plari as measured by the staff 
survey were more positive than negative and were generally supportive 
of t^ house plan. At a spring faculty meeting support for continuation 
bf the plan for <he 1976-77 school year was unanimous. ' ' ' 

From 83.0 percent to 91 . 5 percent, of teachers indieated that 
they were satisfied' this 'year with teaching and other' assignments, . 
slightly better than the goal of 80.Q percent. (S^e appendix C, 
page 69). . , ' ' . 



CHAPTER VII 
SUMMARY AND CONCLUSION? - ' 

During the spring of 19>5 the faculty and staff of Kunsmiller 
Junior High School studied a plan of reo^ization which, when 
implemented, wae expected to more Adequately meet, the needs of 
its student body. This extensive (^reorganization and restaffing 
project was to include five majoPareas of change: 

1. the relocation of departments and classrooms in 
the buUding by grade level 

2. a reorganization ^nd reassignme^ of sta,ff by^ 
. grade level . ^^y^' 

: 3. the reorganization and relocation of supj)ort services 
4. a cpntinued revision and innovation in curricula 
'5. a major >adjustmefit in the school day 

The piah of reorganization called a "Grade Level House Plan" 
was implemented with the o^)ening o( the 1975-76 school year. 

^.Ten specific objectives were identified as goals for the 
reorganization project. -It was anticipated- that the change from 
a traditionally structured school to the innbvative grade level 
house plan would help to: , °\ . <l 
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1. reduce tenstpn, student unrest knd distrust 

2. reduce the number and severity of hall and stairwell 
^ • problems 

3. improve the consistency and ef f ectiveness . in dealing 
with' discipline and counseling referrals 

U, improve the attitudes of teachers and students 
regarding use of sp^ecial services 

5. improve curriculum offerings and teaching techniques 

6. improve administrative effectiveness 

7. improve community attitude and relationships 

8. improve lunchroom behavior 

9. increase opportunities for and participation in 
after school and out of school acclivities 

10.' improve teacher attitude and morale 

The evaluation design for the project consisted of three major 
comoonents: 



1. two evaluation teams, Internal and external 



;s 



2. surveys of parents, faculty^ staft and student< 

3. comparisons of data avaif^ble from previous 3c?hool 



years 



The internal eval&at^ion teanr assisted ^in both -formative and 
summative- evaluation^ of the reorganization. ' The external 



54 



evaluation team consisted of administrators, ^unselors and teache 
from other schools and made three visits to observe the house 



t 



plan organization. 



A survey of students was conducted in April of 1976 -to * 
gather data for comparison with results ^jft a similar survey 
conducted the previous year. A survey of 'parents was conducted 
in April of 1976 to assess attitudes and opinions regarding the 
re6rganization to the house plan. 

Results of the evaluation were judged to be positive and 
suggest that the objectives-were met with a few mincJr exceptions. 

There appeared to be a substantial improvement in the climate 
and atmosphere of the buimng as evidenced by fewer discipline 
referrals, suspensions and incidents of assault, extortion, etc. 
Average daily attendance' improved sightly, but. in comparison to 
many schools in the district where absenteeism continues to rise 
even this small improvement was judged to be a favorable indicator, 

- _ A major area of c^oncern in previous years has been overcrowding 
and congestion in halls and stairwells. Sojne iinprovement in this 
area was noted -as students were scheduled from fif ty-fpur percent • 
to eighty percent of their classes on their home floor, thus 
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decreasing the need for traveling th6 maximum distance about the 
.building. This resulted in fewer accidents and fewer discipline 
referrals during passing periods. 

Restaffing, relocation of support services by grade level, 
and reassignment of adninistrative ta^ks and responsibilities 
helped to improve consistency, connnunicat ion and effectiveness in 
dealing with needs of students, teachers and staff. 

> 

Curricular innovations were definitely in evidence as five 
new programs were developed and expanded during the school year. 
All of these new efforts were judged to be so successful that 
each wiU be continued during the next schooT-year. 

For several years levels of trus-t. by. the community for the 
school were deter iorat ing' rapidly . Little that the school did 
was^ effective in improving the image of the school within the '■ 
diverse communities served. Results of the parents survey has - 
indicated, i or the first time in' several years, a more positive' 
and supportive-attitude regardii^ efforts made bv school staff 
to meet the needs of the student body. 

Attitudes of students toward other Students, school activities 
and- school in general, were generally more posljfive than\n previous 
years. 
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Teacher attitude and morale sfiowed signs of improvement over 
previous years "and there remainea in late spring a unanimous . 
suppor.t for continuing the house plan concept. 

Interest on the part, of at leasf two other junior high schools • 
in' the district indicate that some parts of the plan are readily 
adaptable to their needs and that further investigation and staff 

tudy will be conducted during the sjpner- for possible inplementation 
of the plan during the 1976-77 school year. 

« 

Analysis of all evaluation data has influenced this writer, 
to draw several conclusions regarding the grade level house, plan 
at Kunsmiller Junior Hig^h School as observed during the' 1975-76 
school year. . • 

They are: . 

1. changes brought about by the reorganization seem 
po have mAde Kunsmiller Junior High School a more 
. pleasant and educationally -rewarding place for student?, 
teachers and 'staff 
. . 2. • community an<^ parental- support for Kunsmiller. Junior 
High School has improved during 'this school year 
3. there^is sufficient evidence and support 'for contiiiuation 
of thd grade level house plan organization for the 1976-77 
school year/ 
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In order l.^ asser.s the a irai nistrat ive^ reorgnnization » by grade levels at Kunsmiller, 
it IS important ic kirov . opinion about certain matters at school. Please help u 
by completing: ^ folloviri^r. iinonymous questionnaire, and returning it in school mail 
'-o the Departnenf <i>f ]ym^^nt and Evaluation, Room 707, Administration Building. 
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1. Your pres^fi' ciasn f icat ion : 



^^•icher, assign^ to 

Gr a-de 7 
Grade 8 
Grade • 9 



clerical staff 
lunchroom staff 
other 



1 
2 
3 



counselor 4 

administrative staff 5 
support staff (nurse, 

social worker^ etc..) 6 



7 
8 



2. To %fhat extent has t ne reorganization 
reduced the number of shakedowns of 
pupila by other pupils? 

3. To what extent 3'>es the adrainistra^- 
tive reorgar.rzat ion foster negative 
competition ret ween pupils at 
different gnaae levels? 



Great what 



Not 



K>es ^ 



at ' No * Not 
Little All Opinion Apply 
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To wbat fexfnt.has the feorganixa- 
tion fostered ail-school unity? - • 

To what extent has the reorganiza*'- 
tion reduced the number of your 
preparations? 



3^1*' 5 



To what extent has the reorganiza- 
tion increased rhe between-floor 
iteovement •••-^•ip for you?"^ 
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10. 



Not ^ ' Doe5>* 
T.ome- • at No ' Itot 

Qr^at ^vhat Little AU Opiplon Appl^ 



To.wr -^^-^x* hh.' *'.o reorpar: 1 ?:at }on 



fa^i.ity r tied -vlapta- * 

•bili*-y "^ reo!^ jir. i zation? 

:evel, *-o vnai ex'''?'.^a^ you feel 
that y "i know aboi*t ^rade' level 
act:vi+^t-s in ^h*^. grade 1 5,) -other 
t'Kin th'i^ ♦ o wni ". y iM ire ass'igned? 

if yoi^r .itpartmerr^ is located in 
more, tann -iie ire^i, t-^.vKat extent 
IS there ^s^ood coimr.unicat ion within 
_your iepa**tment? * . ' ^ 

To what extent i? there good' communica- 
tion between you and other teachers? 

To what^ exter.t i: ^;ere f^ood cODimiinflca-^ 
ftjcn betvi^^n you th*^* administrators? 

wNa' extent is there pood cofnmunica- 
• •« '.t w^en yoj nri the s^^udent , 
»dvi:3 rs? 



To whaL extert is there ^ood communica^ 
tion betve'-^n you and the counselors? 

T-:* what ^x^ent ar*^ 'he following staff 
availahie. 



r.ur 



workf/r 



To whri^ ^ .•f'nt do you Know the pupils 
H*. year "^r i:* L**r.^d gracl*=' f^vel who are 

net .r. y:)ur "l>G:.e::? ^ - > 

T% wnai jxt'^rit ai'e t^*- passing periods 
. adeq uatf 'ength for^ pupils to : 
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18. To what extent is there Horseplay In 
the halls? 

19. To what extent is there -noise in the 
hdlls? • ' ' 

20. To what extent is there cjdngestion-* 
in' the hails?^ . 

21. To what extent is th'ere congestion 
in the stairyells? 

22* As a result ^i' the feorganiiation * to 
what extent has' the amount of your 
• hatll supervisOn increased ? 

23. TG^haJ extent^ do you^ f-eel that' 

there ,is/consistency of discipline 
across/ §11 '^'thJ-ee grade levels? 

'^k. Tq wh^t extent are. your grade level' 
student advisors consistent in ihe 
Handling oi; discipline problems? 

25. * To what.-extept do, you receive adminis- 

trative backiqg with discipline problems 

26. ^To what extent is the number of facility 

meetings excessive? ^ \ 

27- To what extetpt has? the i;eprganization 
simplified the a^dmini§trative record- 
keepir\g process? 

28. ^To what' extent are you satisfied ^ith 
^your assigned schedule? .... 

29. To -what extent are you satisfied with 
your assignment of sul^Jefifcs? ^ 

f 

30., To what extent, are you satisfied with** 
* your room assignment(s)? ; * 

31. Tojvhat extent has the reorganization 
^ enhanced instructional'^ flexibility^ 
(curricuia^r offerings).? 

2. ^^^.^b^what extent has the l^eorganiratiori 
enhanced scheduling 'flexibility for 
pupils? ^ " - 

3^.' To whiit extent ^,s the grade level office 
• ' convenient, fpr' pupils. in your ^-classes? 
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Whir, onr op.f.i »r. , are the primary strengths of the reorganization by grfdt 



vhr , ^ • c^.nion, are the -primary veakjiesseg of the reorganitation "by grade 
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KUKSMIIIiER gTAFF SURVEY OH THE ADMINISTRATIVE REORGANIZATION 
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Atth^ request of personfael at Kunsmilter Junior H^gh School, the Department of 
Development and Evaluation conducted a survey of ^aff attitudes regarding the 
.administrative re6i*ganiz?tionv by grade level, instituted at the beginning of the 
1975-1976 school, year.- Completed questionnaires wete received from 1*7 staff 
members, -a 5l*;0 percent resppnse. . . 

An abstract of selected items is presented t»elow. Tables ,- presenting a detailed 
ahalysis of. responses to each item and a comparison between the two surveys, are 
available upon request. , - ' . ' , 

ABSTRACT 

■ . Somewhat less .than one-half ik6.fi%) of the responding staff members 
thought that 'the reorganization had reduced , the , number of shakedowns 
of pupils by other pupils; slightly- less than one-half {M8.9%) ,had no 
opinion cflr thftught that it did not apply. 

» . Sligfttly over one-fifth (21. 3!?) of the respondents thought that' the' 
reorganization had somewhat or greatly increased their between-floor 
movement; somewhat over one-half '(53. 1>) disagreed. 

. Seven of ten (70.2^)< respondent's thought that the reorganization had * 
. , decreased the between-'f loor movement of pupils ; somewhat over one-fifth 
(■23.1l!5rdisagrfeed. ^ , . . 

. Slightly 16SS than three-fourths {73.9%) of the respondents thought 

that the -Wlilding facility. itself permitted "adaptability to the reorgani- 
zation; slightly more than one-fifth (21.8?) disagreed. 

. . Responses yere divided approxima*rely evenly between those respondents 
^ who felt^that they knew about, grade level activities in grades other 
than the one to which they, were assigned {3k.l%) and those wl^o disagreed 
(37. 0>); approximately two-sevenths (28.3?) checked that the item did * 
not apply. . ^ 
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Somewhat over two-fifths, (1*2. 5?) of the^. respondents , whose , departments 
were located in more tl^n one area, thought that" tiiere t^as good comnwfaica- 
Ijion within their departments; slightly over one ^ in eight -(12.8?) dis- , 
agreed; more than one in four {kk.7%) had no ijpinion, or checked that 
it did' not s^ply. " ■ , ' . ' . , 

« Slightly over'three-foUrths {76. 6i) of the respondents checked that they 
had good communication with a^idistrators, to a^somewhat or great extent- 
cSlightly over, orie-rfifth-(21.3?)'-disagreed. . - 



- 2 - ' • • 66 



.■ Almost seven of eight respondent -j (87.2^) .checked that they had 
good'^COTHiunication with student advisors, to a somewhat or great 
elrtentv slightly over one of ten {10. 7?) disagreed. 

. Alaost seven of eight respondents (87. 3?) c\ecked that 'they had good 
comnunicatioQ with counselors, to a somewhat or great extent i^slightly ^ 
over one in ten (10,6?) disagreed. . .• . 

1 . . Approximately two-thirds (66.0?) of the respondents 'thought that - ^ 
there war congestion 'in the halls, to a somewha* or ©reat extent; . - 
slightly over phe-third- {3^.6%) disagreed: 

\. ■ • ^' 

Over three-fourths (T8.7?) of the respondents thought that the grade 
level student advisors vere consistent in the handling of discipline 
problems, to a somewhat or ^eat extent; almost one in five {19.2%) 
disagreed. ^ , 

Slightly over oAe-third (36.2?) of the respondents' thougJAJJftt the 
' number of faculty meetings was excessive, to a somewl^siror great 
extent; almost two-thirds (63-6^) disagreed. 

Slightly more ttkn three pf tfen re^jsjidtrtlCr (31:9* ) taught that the ^ 
reorganization Aad enhance^he scheduling flexibilii/ for pupils , ii6j£ 
somewhat or greit^Ua^erfrTover three of eight (38. 2j) disagreed; aJMot^ 
' three o'f ten {29-9%) "had no opinion or t'hought?^t it ^d not apply 

Seven of ten respondents 'C7 0.2?) thought tha^ lockers Vere conveniently 
located for pupils, in their classes, to a somewhat or gfeat exteW ; 
■ ove;r one-fifth (21.3?) disagreed? less than one in eleve^ (8.5?) had 
no opinion. ' • . ' 

. 'Somevhat over one^fifth {2S.h%) of the, respondents thought that there 
vas good^pil behavior in the lunchroom, to a somevhat or great extent; 
slWly over one-half <51.1?) disagreed; one-fourth (25.5J)^had no^ 
opinion . 

A sunanary of responses to open-ended duestion^ is given belov:. Similar responses 
from five or more staff raembers are presented; detailed analysis of all responses 
are available, in the school. Numbers of multiple respbnses are given in par^nthe 



What, in youJi opinion, o/^e tfte p^Ajnaxy ttKtnqth^ oi tht xcxjKQaruzaX^n, by 

Less congestion in .the balls (9) , , . 

' . Consistency of discipline {T) 
• - 'Greater feeling of pupil uiiity - sense of belohging (7) : • 
• . Separation of older 'pup;ils frcsn youxiger ones .(5) 

WfutC^ 'in yohjir cvh\ioni oJit tkz p^iMViy maknu^eJ^' o^ thf, Aex)Ksaniz<itLQn 
by QKodt Izv^f \ . . 

^ , Lack of scheduling flexibility C7) ^ 
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izatipn xzduczd tkt number 6^ 
6h(Lk£jdom6 oijxipUU by otkoPi - 

To ujhat^zxXzrU dooji thz admin- 

negative compeZitLon ^bktmtn 
pufUl6 cut dliiviant Qnadt " 

lzation lo6tzAzd alt-6choot 
UKUy? (N=U7) /"^ 

To what Qxtznt hu thz KzoAgan- 
izatJjon K^diiczd thz nurnhzx o^ 
you/L p^zpaAXitioru>? (N=47) 

To what zxXznt ha^ -thz Azo^gan- 
irati v\rhonKoA between- 
ilooK movement nzxLZJ^hcJiy {^ok 
you? {N=ii7) 

To ttrfjot zxtznt ha^ thz n,zonjQ<m- 
IzatCbn dzcAZjoUzd thz bztifJzzn- 
itxfOK mo\fmznt nzczs^aAjj ^oa ' 
youK fHxplU? (u=U7) 

To what zxtznt ha6 thz fxUtiing 
jaciJUtyUt^ pzAmittzd adapta- 
hitiXy to thz^Kzo^ganizcuUon? 

1i you tzadi moxz than (fhz gnadz 
tzvtt, to what zxtznt do yoix 
IzjzZ that you know about gnadz 
tzvzZ activitizjti in thz g'nadzUl ■ 
othvC than thaX^th which you 
cAt a66ignzd? (2J^6) * . 

H youA dzpoAtmznt i& loadtzd-^ 
in moKz^^ian ont OAza,. to what . 
ZjCttnt i^ thzAz good corminica^ 
tion withi n yotvt d^poAtmtnt? 

in^kii — 7^ . 

To what zxtZTLt i6 thzAz good * 
cqmfvjujiaXion between, yoa and 
othti tzachzA^? {ii=l*7j 



lot Does 
Some-^ at No Not 

Great vha%i Little All Opinion Apply 



Total 



6^% k0.k% k3% 0.0% kk.6i k.3% 100. 0* 



2,1 10,6 




12.8 



U,3 100. 0^ 



U.3 27,6 kO.k 17,0 



JS.k U,3 100. 0^ 



2,1 12.8 lU.9 3U.0 6,U - 29.8 



.26.1, kl.S 10.9 10.9 



k.3 



10.6 3i;S^ 8.5- i.3 2.1 



'♦2.6 38.3 10.6 . 6.U 2.1 



*U2.6 



0.0 



* . 
100 .-0? 



8.5 12.8 17,0 36.1 "^.3 21.3 100.0? 



25.5 U1*.T 12.8 10.6 2,1 U,3 100. QJf. 



0.0 ' 100. 0){ 



8.T. 26.0 28.3 8.7 0.0 28,3 100, Ojf 



100.03; 
100. oi 



To mtuU tU^nt li theAe. good 
commjiKicaXAJ)n beXmzn you and 
tht admavuiAjoutQU? (N=U7) 

'To what vuUnt Ju thoAz^good , 
^commniaitxjon be/&oeen you and 
tkt ^tudznt advuofu f { n=1^7 ) 

To 0Jhat viXtnt U thtxe. good 
cotminication b^Xmtn you and 
' thz couriseZou? {N=kT) 

To what ZKtznt oKt tht ^ottouUng 
6ta££ avaJJablzi 

^ a'; counszto^ (N=U6) 

• 6. 6tudint ad\ujiOfu (N=U7) 

c. mme (K=l*7) 

d. 60(UaZ m^kvi (N=U7) 

To what QxUnt do you know the, 
pupit& at youA as^ignzd gKodz 
t&tZ u)ho oAe not in youA 
CJtaS6t6? (N=i^77"' 

To what extznt cvte the pa^^ing 
pvUccU oi duieqaate Length {^oK 
pupiZ6 to geX to thzoi next 
cJi£LU on time? (N=li7) 

To' what extejnt lb thoAe houz- 
ptAif In the hatib? (n^U7) 

To what zxteMt h theAe nbiMe 
^ in tkz hatU? (n=U7) 

To iduit exttnt i^^the/ie congei- 
turn, in the hatU? (n=U7) 

Ta Mfcot extent i& thexe conger- 
tixm In tkt btoAAiceJUUl (N=^6) 

A4 a Ke^utt oi the xloKganiza^ 
tioti^ to what zxtint ha& the ' 
amoomt o^ ydiA halt 6upeAvi6ion • 
incAiM eg? — 4s=^7 ) 

To mheU extent do ^eet ^foU: 

dptinz octoAi otdv-^eOWl 
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12.8 1U.9 23. U 25.'5 , 10.6 12.8 /oo.O$ 
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19.K25.5 - 27.6 8.5 19»2 0.0 .100.0$ 
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Hot 69 - 

Some- • . • 

Great vfaat Little All Opinion ' Apply Total 

To ichat zxihvt oAz you/i Q^ixidz * * 

thz kandting oi dUciptinz 
p^bl^l (IW) • UU.Tjf 3l*.0!J 11*. 9? Kl% 0.0!{ 2.1? lOO.OJf 

To what extejit do you Kzczivz 

duciplinz p^oblejn6? iii^Ui) 53.2 31.9 ' 6.1* o.O . 2.1 . lOO.O 

To what zxtznt l6 thp^bzA ^ 
0^ {^acuity mzzXAjxQ^ Exce64^ve? 

^^^^"^^ ' . ^•'^ 29.8 23.1* 1*0.1* ' 0.0 0.0 ^100. 

To-what zxXznt hcub^thz ^zoKQan- 
izaXJxn 6Ajr)ptiiiQji tkz cuJbn^uvu-^ 
tAjOLtivz ^zco^d'kzzping p^oce64? 

^"=^5^ ^ 8-9 17,8 17.8 8.9 31,1 15,5 - 'lOO.OJt 

To what vctznt <viz you 6atU^ai 
uxUh youA cU6ignzd 6ckzdulz? ^ 

^^^"^^ " ^3\8 27^7 'h,l 2.1 0,0 . 2a ' 100.0* 

To what zxt&it ojiz you 6(VtU{izjd 
with youA cu6igmznt OjJ 6ubjzcX^'^ 
(N=^7) 

" To what extznt oJiz yon^satU^lzd 
uuXk youA Kcom cu^Ajgmojnt'U]'! • . " ' 

^^"^"^^ ' 61,7 27,7 2.1 0,0 0,0 8,5 100, 0? 



55.3 27,7 2,1 ' 0,0 ' 2.1 12.8' 100,0* 



To what ZKtojnt ha6 'thz >^ed%gan^ 

Izaticn znhanczd ^MMAucXiorial . - ^ 

itzxAJbiJt^Xy {otAAicuZoA 

oU(^^)r (N=l*7> 17,.0 31.9 12.8 12,3 19.I e.k 100,0*. 

To what vctznt Iw^ tht ^weoA^on- * 
4.zcuUon z^ihanczd 6dizduting ^ 

itexlbUUy ioA^^juI^? (n=1*7) 6.1i^ 25.5 19.1 19.1 ' 23.5 6.1* loO.O* 

, To what extent l6 thz gmdz IzveZ 
oi^ict ^owznizifit ioA pupils in - " 

^oWciiLS^e^? (s=U7) . . lil*.7 29.8 - 8.9 8,5. 2.i 6,1* 100,0* 

in yoax ^ 38,3 ^-31.9 12.5 6,5 2.1 ' 6.1* icro.O* 

To whoitrzxtznt iJ\heAz gc 
pupiJt bohavioA. in zh^^Jbtnc 

>toomf (N-l*7) ' , 2.1 21 ^-37,7. 23,1* ' 19.1 .6,1*- loo.O* 
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Comments * , 

The following constitute a majority of comments to the open-ended questions. 
Multiple responses are given in parentheses. 

, To'whaX zxtzni, oAt tha puling ptUocU adojuaajtz tzngth ^OK pufUU 
to get to thzvi nzxt tloj^h on tim^t 

. Some pupils would, be late, no matter how much time "they were given. ' 

. Too long. There's a lot of socializing in halls j maybe that^s 
not all bad, though. , . 

- Too short for those who have a locker inconveniently located, 

. Passing time from lufichroom to class is still too long; it 'should 
be cut to U or 5 minutes. 

. • « , 

O/ffcxf >tn yotu opinion, a/ia tkt ptontuy itAzngth ^ oi thz \zo^Q(inizaJUjon bu 

. Less congestion/reduced anfount pf traffic (O) ^ . 

. Consistency of discipline (7) - ' 



Greater feelipg ^f pizpil unity - ^^nse of belonging (7> 
Separation of - older ^pitpils from younger ones (5) 
Fewer tardies .(3) 

Grade level' administrators are close to their pupils (3) 

Closer .identification between pupils and school staff (2) 

Better communication (2) ' 

Pupils relate better to each' o.ther (2) 

Curriculum has improved (2) 

Less noi$e (2] 

fetter faculty morale (2) 

Availability of counselors and student •'advisors. 

Handling discipline problems i-s easier. 

All classes begin^at the same time, 

Du^ to lowfer enroiLnent, it is hard to tell^ 



/ 



^hat/ in ijouA opinCon, OAt tJit phAjncviy u^e^nei^e* ol tht ^toxqanlzcution bu 

. Lack of scheduling flexibility (7) . . \ , 

, Separatioa of departments/departmental, supplies^ (3) ^' • ^ . 

, Passing periods are too lor^. (3) , * - ' . * " 

« Locker^ are too' far away, (2) , • 



WhaX, in youA op^on, axt tht pKmcJitj WQjoJinu^u ofthz KzoKgarUzation bu 
^eve^f ( continued) ~ ^ -zf 

• ^ Sepaj^ation of ^rade levels (J2) ' , ^ ^ 

• ,Some grade level administ^||ors ^are not located vith the grade- 

> level teams and are not ,knovledgeable about student-staff activities 
. and problems, .(2) 

• Horseplay in the hoJls \ / ^ 

• Miss- the position. of Assistant Prihcrpal for Pupil Services, 
. More class unity than school unity, - *- - * > 

AddUtionaZ cormznt6t " . - - 

Comments givefa for this item have be^n grouped between those that were 
supportive and those that were suggestive of changes or critical in some 
aspect - ; . \ 

Supportive 

. ' ^Successful' beyond expected goals (2) ' > 

^ . "I*m very pleased apd have felt an overall N:aliimess' in the * " 
building compared to thfe situational left in my other Juni9r high , 

Sugge s t i ve /Cr it i c al 

* -Scheduling* is a problem i2) . ' , ' 

. Students should be block s^iheduled, in the first four periods,^ 
- - into Englash, mathematics, social studies, and science 

Resents beiisf categorized as a teacher of one gi^ade level ; ^IsovU-^ 
some competitioli among grade level administrato!r,s , ^ " ^ 

J . Very iittlfe. administrative -involvement in c:|.assrooms . ' 

. Advisors should move vith the same students ill three' ye^s, asv 

do the counselors. ' ' - - . 



*5t yill be -interesting to see hov present grade, lev^l^ staffs feel 
about moving to ot'her grade-level floor s'\ 

* 

Traffic pattern- is bad outside of lunchroom and gymnasiim. 
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COMPARISON OF THE TWO STAFF SUWEXS OF . 
■». - 

DECJftBER 1975 ATJD 'APRIL I576 



Average scores were obtained for each item on the two surveys, and were obt^ned 
from, the arbitrary- assigriment of weightings to the folloving response cat^ories: 

Great = h ixDlnts 

' Somewhat = 3 points 

> Little =2 ^ints 

Not at All = 1 point - 

The frequency of response fgr each category was multiplied\by the weighting; 
the products were added, then divided by^ the numbejf of staff respondents. This 
gave the average scor^ for the item. The difference between the average scores 
for each item was obtained, to ascertain the changes between the December survey r 
and the April survey, 

It follows that the higher the iiveragfe score- (with U.OOO as the ^maxinwrn possible K 
the more positive was the rating,^ 

Average Score 

^ — * * December April 

1915 1976 . Change 

To whcut zx^( u i t ft ^. tkz KzoKgdn^zcuUan ^ \ . 

pwpiU by othoA pufUh? ^ . 3. 000 3;0l*2 • ' +0.-0^2 



tian betwtzn pupits cut difi^Jhtnt ^Kodz 

-^^^^^ ^ . ^ ' ^ ^ 1,711 1.795 ' +a.X)^U 
To ^haX QXtznt ha^^'tht K2j:)KgariizatLon 

io^tvizd ali-4chool unUy? 2,157 2.21I* +0,057 
To uMt extent ha6 tht Kzo^aftization 

n,exiuczd pit mmbeA 0^ yduA pA,zp(VuUAjbru? ' 1,857 * 1.733 *-0/l2lt, 

To uMat Qxtznt^ hfU tht Kzo^anLzation 
incAQjuzd tht boM^zanritoon, movmejtt 

mcc^6(Viy io^ you? , , \ 2,083 i^^ll* -0,169 

To u)hat 'gfUzlfVt ha6 th^^toKQaYiizcuUon ^ - • 

dz&^en^zd tkz b^^zzn-^tooK ma\)emQjvt 

nQXiU6a^y,ion, youA pixpiJU?, ^ 2.981 ^ * 2,909- -0,072 

To what bctzritlhas tht ^tvU4cng . . ^ 

iacAlXty It^^X/i pe/^^ . " ' . 

to the, Kzo^QcfnizattonZ \ ' 2,*895 " 2,932 +O.037 ! 
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Average 
December 
19T5 


r 

Score'- ' ' 
April 
1976 


Change 


^ you ^eacfe mo>te than one gAodz tzviZ, 
to what eMznt do you itzl that^you 
kncM about yuadz tzvzl Acttvitia, 
tn tht g^adzUl otkvi than that to ' 
which you o^e a66ignzdT - 




• 

2.1*85 


+0.022 


U youA dzpaxtmznt ls> located in moKz ' 
than one oAea, to uohat^oxtznt i& tkzAz 
good commjUcatijon vaithin you/i dzrxiAt-- \ 
mznt? .... 


^..975 


^ 2.885 


-0.090 


, To what extent thzAz ^ood communica- 
tion^ beaten you and otheA ^teachzM? 


. 3.000 


3.196 


+0.1$6 


To M)hat extent Is, tht^z good comuniai- 
tion beXivzzn you and thz adirujU^tAotoA^? 


3.2tl « 


3.283 


' +0.012 


To what extznt l6 thzAz good commniai- 
tion betwzzn you and thz 6tade:nt 
advi^oA^ ? 


3.339 " 


» 

• 3.1*35 


- 

+0.096 


* To what extznt iSi thzAz good comimlca- 
\tcon betwzeh you and thz cotki^eZau? 


< 

3.356 


3.1*35 


+6.079 


To what extznt ate thz iotlowim 6taU 
avaiZabtz: 


y 

r 






a; coun6eZo^ * ' 
D. ' 6tudznt odviMo^ - 

« 


3.500 
3.526 


3.587- , 

< 

3.587' 


■ +0.087 
, +0.061 


' c. nuAJiZ ' \ ' ^ 
• d. social woAJi^iA"^ ' * 


3.21*6 
3.2l*X 


•3.370 
3.383 


+O.I2I* , 
+0.11*2 


To what extent dp you knc^^ thz papAt^ 
at youK a^6igned gfyxdzXzvel who oaz 
not^ in youA cta66Z6? . - ' - 


1.830 


2:581 


+0.751 


To what extznt oJiz thz passing peAtod6 
oi adzqudtz tzngth 4ofL papUU to get ^ 
txx the/Ji next dUxMh ^on tunz?. ^ 


3.768 


3.652 


-0.116 


^ To what extent ii thzAz houzptaii in 
; . , ■ the haJLU? 


3.33^ 


• 3.255 • 


• > 

• 

-0.078 


To what extznt thcAz- ngilz in thz 
; hojLU? 


"3.aT3 


3.255 


-0.118 


. • .To what extent ^4 theAz a)n^ution 
. ' \ in tht hatUf * ^ 


2.75P 


2.809 


+0.059 ' 
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Average Score 



7* 



December April 

1975 1976 Change 

To uAuxt exteM l6 thvit congutLon 

''in tht 6talnwem? 2j6i , 2.718 " -o.oUs 

K& a KUuJU oi tht Kzo^ganizcuUon, to \ 
u)hoLt txXtnt hu the, amount 0^ youJi - ''^ 

hilt ^upeAvttion inCAzcuzd l I.880 2,19U +0.31^ 

To tvhoC extent do you f^zdi that 
thoAz t6 tonslbtojizy oi dUcUptinz 

acA066 ali thKtt gfuxdz IzvM ^ 2.6U3 2,68U +o,oUl 

To i^hat extojnt <Vit youA qnjBidt ItvzZ 
6tud2jftt advls^oHJb con6li>tznt in thz 

hthdling Oj{ diMUplint p^obtzm? 3.250 3,217 -0.033 

To u)hat zxtent do you Kztzivt adminu- 
t/LCuUvz backing voiht di^ciptim 

'Problem? . . 3.510^. 3.512 +0.002 

• 

To uMt extent i^ tht nmbeA oi iacxxlty ^ 

me,eXing6 exce^6ivz? 2,2Ui 2.021 -0,220 

To u)hat extent feu tht ^toAganiza-^ 
tion 6<mptiiied tht^aximiru^tnxLtivt • 

KttoKd-kzzpinq p^ce66? 2,500 2,590 0.000 

To what extent afie, you ^cuta^ied voWi 

youK a66igned 6chejduZz? ' • 3,582 3,565 -0,017 

To u)hat extent o/ie you tcubUiied mXh 

youA (U^lgmejfit oi 6ubjtct^? 3.7U5 3.625 * -0.120 

To i^hat extent akz you 6cutUil£d uaith- 

youA Aoom oMigmentU)? 3,593 3'.651 +O.056 

To uihat extent ha^ the, ^eoKganization 

enhanced in&t/uicXional itexibiZU:y . - . 

IcnAAicatoA oiieAing6\? 2.659 ' 3,057 +O.398 

To u)hat extent ha6 thz Ktonjgayiization 
enhanced ^cheHating ilexibUity £oK 

P^^pit^? 2,2^1 2.273 +0.012 

To what extent i6 tht gnadz tzveZ ^ . ' 

oiiicz convenient iofi papiJU in you/t 

cixu6e^? w - 3,309 5.209 -0,100' 



* * To what exte^jfit ojiz the, ZockeM.ccn^ 
venizntiy located iox papiU is UovJi 
ceo^ei? • " > 3,21*0' ' 3r.^ ^ -o.iUt 

.To what extent u theJit goodptipil' - ' ' . 

bzhavioA in thz lunchAX)on^? ' . 2,313" 2,029 -O.28U 
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'SUMMMIY 



An analysis of the differences between the two surveys reveals that there was 
an attitude change in a positive direction in 23 of the 37 items (62,2^); there 
was a change in a negative direction in 13 items {35.1${); and there was no change 
in one item (2.7?). 

It is Boted that in the three. items listed below, the change was greater than 
0,300 from the December to the April surveys: 

• There was a change of: +0,751 in the it^. To uohat ^txXzYVt do^you know 
tkz paplU at youA usigmd QhAdd lavoZ who oaz not in youA cZa^6U? 
Respondents to the second survey felt that they knew other pupils 
considerably better than did respondents to the first survey. 

. There was a change of +tf.398 in the item, To what extznt hoM thz 
, KtoKQanlzation znhancoxi ln6tAucXional {^lex^bttUy [cuAAicuZoA o{^^^Alng6]? 
Respondents to the second survey felt that curricular offerings had been 
somewhat more enhanced than did respondentsr to the first survey. 

. *''^*7^*«-^re was- a change of +0,31^* in the item, A6 a /lUult 0^ thz KZOKQ^- 

4.zatZon, to what oxtznt ha^ thz- amount o^ youA halt 4ape/Lv^>c^y»^^^Aea6e(f? 
This indicates that res^p«d:^s to the second survey felt somewhat more 
strongly that the a^cj^ of halj. supervision had Increased, compared to > 
the respondents tjy^y^ f ii^'tr'survey , - - , 
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UhijVh.^ lirbijiC MvJi'.UUbo 
.KunsuiiXer- Junior High. School 

1975-1976. ^ ' 

:l^^<■^^^,BY thf, external EVALUATiorrTLL^M 



ear '•,'xternal rvaln?i*--i<- n u'l "J-^eiaber : 

f ^ - t 

\s p'vrc C t.hc ^y-rcd . r val r ' _on proceiure, we are requesting yoilr assistance in cpmpleting 
,Yi'iT r/irvcy. ?! j.-i.^e j'ia-I <: \ .etely.free to. give your ovn impressions » as the questionnaire 

PAi?r I 

* ' , - ' 



.2. 
3. 

.5.' 



6. 

.A- 

9. 



*rh'^ general ' r t^f 

a. in ti:e h-iii<.. 

b. ' in ttie :.tairv:cll 

T *ic r :^ ^ f'pc^r G o be x.^.' . 



Hors-ji lav ( r. . i i- 



little 



'<The>V^ is -ir^nlC- s^^ii'':rv^...-i.*^ by staff. 



Gi'v ril ly , . l: 
others -a" i : ^ 



Tt/-rf^ scto:^ 't-^ be r^i'^xed, c02lfortafc\e 
atmc^ph? re* a: :/ rtu-. v dlirizig pa^^ing. 



^ 

tardy, bel] \ C 



' :i i\ c-^ anr^-^ e time r>o 



110^1 ts ^\ tho. 



In t:hr'*lur.^^nr' t : f r.rpc'^c to be. a 
m inimuTi -of , :i i ' ' . i - t;'." i^r. j:* I ems . " ' 
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'The Ivf.chr. c^n ocIt.' n'tvc a relaxes," 



Strongly 



Neither 
Agree 
Nor 



Strongly 



Agree Agre'e Disagree Disg^^ree Disagree 




2' 



1 V » .2 



3 
3 



k 
k 

h 
k 
h 



k 



5 . 
5 

5 

5 ; 
5 

5 

-5 - 
5 

.5 , 
5 
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/ 



?fip;i' II 



Direr-. 



:o^..:- .{t.>z .V talk l(^ith ^tidcytU, ter^chcu, a^ut^otheA ^tm,' and iht 



•Neither 
Positive 

Very Nor Very 

Positive Positive Nei^at ive " Negative Negative 



a. ' iiU':-' 



;yided 



b. 'intltji'j 'j^ ;ther * staff 



I 0 1 i r. c 



3. 



a. at'ituie i^'^::]AerD 

b. allitUiU vof :vLer staff 

A^e^u-?y cT ^?pare f )r support 
faciiloJe^^ 



a. attii..ui. 



7. 



b. attiti.d'-'^ of ^'t; staff 

^j^.^fort V'"*!:': r ** ^ he "a^aconi^nt' 
^f .^j; 'irl \^cs near graie 

a, rr.til lie of toti^heri; 

b. ?.tt it'i'J*-. nor Staff 

Al'N^u<tvy\>f. tfK^ c r.^^nization of 
a<iL/h. irj/.ivt' , V->'*'''for meeting 

^ /ntL - i: e othc'r" c^taff 
i;ffi'rt*'^^y ^' ' -^r- -'xtLonjof ov(^- 

\ c(.' itud. o^' oth^V kaff 

vff ^tni's : "ini - jve tasks 
( o i\i 1 J . viTCoionn) ^are , » 

.a. a' ' it.aic j,f tf?ac;her.s 

* * •> ■ 



1 
1 



1 
1 



1 

1 



1 
1 



2 

2 



2 

2 



2 

2. 



2 



2. 



2 
? 



3 
3 



3 
3 



3 

3 



3 
3 



3' 



3' 



U 
k 



5 

•5 



5 

5 



■5 
5 



5 
5 



5 
5 
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Neither 

^ Positive ' ^ 

^ ^ " ^ Very Nor " Vei-y ■ 

Po niti^ v> Tositive Necative Negative - N.egative " 

4. * 

^. ,U GcM^rMi it ^ .j^itr- .''irate) -jf 

\ . te-irhf rs\ is ^1 2 ^3 *i4 5 

ot^.:r o:.ifl , L . 1 2 ' 3 ' \ 5 

a. ctah-.t., 1. = .1 ^ ^3 ^ 1» 5 . 

b. t'. -i , -o, - _ 1 ■ 2 ' 3 ■ 1* 5''^ 



Ti.'.' feel i n . 








ri . ' s t u i ^ t . 






1 




Ik 




1 




iff 




"1 


G-nierai ut r'^: r- 
i ^'CQra 1 ri;; to • 














1 








1 



2 3 1^ ,5 

'2 3 k . 5- 

2 3 ; ^ U 5 ^> 



2 3 - 

2 3 U 

' kit, ^n^n infill',; i?, 1 2 ^3 

' a. ^ t r: , :i . . - 1 , 2 3^ 
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Oct. 28, 1975 



- . .on 



* .r 




lunch Home El Dlninp Room 

InbtructMn dnd Team Assignments 
^ •Observation > * 

Wrap-up meeting Dining Room 
Completion of ^survey [ 
Schedule next m^^etiag,{, etc. 



c 
A 



^ ^ '1.1 1 1 5. sta i rwe 1' 
'U>cfai 21 - Of f ice . 



/ 



1 9 


i03 


2n 


2 .*1M 


lOA 


,215 


7 23 ^ 


110 


217 


e ^ 27 


203 ■ 




PERIOD 1 






1 24 , 


HO 




4 ■ 2 7'' 


203 




8 !03 


204 




l,r * 104 


213 




12 . 106. 


215 






2.17 


ft 



TFAMJB ; ; ' ^ 

GRADE 8^ 

* » 
Main f Loor 

iialls stairwells 
Room lOQ - Office 
Lunchroom 
..Classrooms 

; P ERIO D. , 9 - 10 
vw /' ■ 

Lfif 105 114 ■ ' 

4 106 , 115 
/12 lt)7»'/il6. 
• 101 108 117- 

PERIOD if ' 

2a . 109 . 117 ' ^'^ 

EG 112 yiQl 

GG 113 212 

102 115 219 



TEAM C 



GRADE 9 , ' , 
2nd Floor 

halls h strairwells 
Lunchtootn 

*'RooTh^ 222 Office^ 
Classrooms 



- PERIOD 9 - .10 
^ f 

111 205 '211 

. GG^ 206 .218 

BG ' 20§- 220 

113 "209 223 

. 20P 210 



DISMISSAL AT' 1:^27 - 



.80 



APPROXIMATE TIME SCHEVULE 

sEco^w ^v^mTIO^^ visitation 



Janudxy 14, J 976 



7:30 - 7:50 

7:50 - 9:45 
9:45 -/0:;5 



CO|$|Jee and donuuU ^ 
WAzip up rm^ting 

Ccmplztion 6uAvzy. ' ^ 



Team A - 

and stcuAwztU 
Roam J 00, m(W>i Oj^i^^cce 



Tefljn B 
6We 9 



Tenn C 
GWe 7 



Second ({.doo/l, /uitdi. Loum, tuoc ilooH^, haJUU 
. . and htoAJimlZd and ^tavwozW^ 



Room 222 



Kit liut (ftooK cJLas6Koom6 Faaitty Koom 
and gifmna6AMm6 

Kti cZa66^oom 



Room 21 

EPIC Koom6 
* 




ERIC 



81 



n: ')0 - I'- DC 
it 10 - t:30 



Uii,tth 

llttamMjuiiitLoiU by tte» mxbsM 



Team A • 



and Atiuuuozti6 



Ttast C 



Ml itcjjnd iliKA 



Room 

Alt cJtauAj}<mi 



toom 16C, meUA oiiiejt, 
<Jaju£. 

All main Hoi3Ji clAUAoomi 
and gym^ 

LuncMoom {Uk gfuuU 
tuMk 12:59 - 1:27} 
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DEBVEP PUBLIC SCHCX)LS 
KUNSMILLER JUNIOR HIGH SCHOOL 
^ Hovember 1975 

ANALYSIS OP THE .EXTERNAL EVALUATION TEAM SURVEY 



82 



On October 28, 1975, a seven-member external evaluation team visited Kunsmiller 
Junior High School to study' the effects, if any, of the administrative reorgani- 
zation by grade level. Each ine!aj>er completed a. survey form, the result s--ere 
aUfiQyzed belov. 



r 



Observation of Halls , 
Etairvells, and Lunchroom 

M smooth 

. in tht ^taJjujooXJU . 
Th^t appexiSL^ to be veAy 

Houtplay {\oiodlm66] Ju> 

TheAz l& omptz mpviv^Ajsn 
by itaii' • 

« 

GeneAoUty, iiudejiti itm io 
*eApect othexi duAAJig pcuiing. 

Tfce/ie izm& to bo, a. KaJbxxzd, 
' iom^ofUabtz. cUmoiphtfLZ among 
itudent&'du/Ung pa6Mn§. 

Studenti OLppdjoji to havz amptz 
time, to pa6A ^fiom one. cZadi 
to anotheAt 

HaUU ate ctmizd o^ 6tudent6 
at, the, toAxiy bzlt, 

, In the. timehf^om^ thvtz appexuu 
to be. a minimtifn ol dJj>(Uptine. . 
"—fLobtem 



The. tunchnxxm &temA to fiavea...— ' 



strongly 
Agree 
N 



1 
2 



Agree 
N 



6 

5 



3 
5 



2 ^ 



Neither 
Agree 

Nor . - Strongly 

Disagrfee Disagree Disagree Totals 



N 



N 



N 



N 



7 
7 



7 
7 



ERIC 



99 



Specific Attitudes of 
Various Groups 

Coun6tting 6eAvicej> piavid^ 
to AtudzrvU , i 

. Attitude of students 
. Attitude of other staff 

Vlipoi-Uion 0(5 cLUcCpline. 

. Attitude of teachers 
. Attitude, of other staff 

Kd<Lciwxty Oj{ Apace ihn 

. Attitude' of( teachers 
. Attitude of •■othei' staff 

E^lJectivene^A tiieTptaae.- 
mejvt 0|J iwppofit iacitUUeM 
man. g^vxdz lzveZ& 

. Attitude of teachers 
y Attitude of other staff 



Heither 

Pos^tiva • \ 

Very Hor Very 

Pos^tivp Positive negative Negative Keeatlve Total 



1 
2 



2 
2 



2 
1 



3 
k 



U 



3 
1* 



2 
1 



1 
1 



,1 
1 



6 
7 



1 
7 



6 
6 



2 
1 



Very 



5 
5 

Heither 
Pofiltive 
Nor 



7 
7 



Very 



Both 
Positive 
And 



Ad^jquacif tht 

ioK meeting need^^ 

Attitude of other staff i^- 

Eii£,ctLvz oA^anUation 
oi ovefiZapping admiifiu- * 

. Attitude of other staff l 

Sta^i and' adminAJiiAative, 
tiuh {inctudcng ju/lu- 
dictions) o^e dz^in^d 

. Attitude olt't'eacbars 3 
. Attitude of other staff 2 



Positive Positive Negative ' Negative Negative Negat'iv^ Total 



1 

2 



1 
1 



6 
5 



100 



-3- 



General Attitudes of 
Various Groups 

GzniAal atsnohphzAz [dUmUt] 
oi KunimilLvi, accofiding to 
. 6tudznt&, i& 

fLZofiQaAization plan, acconding 
to 

. AtudzntA, Zi 
. tmcJxzAji), i6 

The ^ezting ^Ai'&ndtlnt&i 
motfig 
. itixdrnti, AJd 

. tZjOLCheAA, l& 

. otheA Ata^^, li 

General (XtmoipkeAz -in tkz 
tundwoom, according to 
. itudenti)/ AJi 

, tQAcilQA-&UJpWJAj>OU , l& 

. kUchzn AtaU, ^ 

Ti/pe 0^ cx)rimmicxUlon among 
ail 6ta^i mmbeA6 accofiding to 

, texLckoja, ii 

. othM. 6tiiii, i6 

Additional Comnlents 



8K 



Neither 
Positive • 

Very Nor Very 

Positive Posttiye Negative Negative Negative Total 



1 
2 



1 

2 
1 



5 
5 
6 



6 
5 



1* 
1* 
5 



3 
2 
1 



1* 
1* 



■1 
1 
1 



1 
1 
1 



1 
2 



6 

7 
6 



6 
7 



6 
7 



l» 
3 



6' - 



Three comments were made on the survey forms. 
. I needed to tsilk to more students 
. There vas a wide range of opinions in the staff ' 

. Stud^tnts want more ^all-school axitivities, father than activities Just by grade level. 
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On January 1^, 19T6, an eightj-member external evaluation team visited Kunsmiller 
Junior *Hign School to stud^ t|ie 'effects , if any, of the administrative reorgani- 
zation by grale level. Each iember completed a survey form; the results are 

analyzed below. 



Strongly 



Neither 
Agree 
^or 



Strongly 



Agree Agree Disagree Disagree Disagree Total 



N 



N 



N 



N 



N 



N 



Observation ?f r'^.lls ^ ^ 
St a 1 r vells, u:^^ lun chr oon 

The goiQyXaZ txa^^t^z (^tvvc 
6mooth 

. thz Ivxitb 

Tfn^A^ a^^^cO'ii to be vt%y tittlz 
pvzrcxvsdaict, ^ 

JhviQ ci a^^'ptt 'i^/JCxtvci^'on bij 

Gzi\z^^Xlij, student !i .saorr. to 
^ttptcl otiii^ts dato!^ passing. 

6iad'Ciits dueling pab^jOig. 

St,idcnts a>Y^cxx to liavc rjr^p^e 
tlr.c to i\llS .(tc'^Ti end ciais 
to dnctko.!, 

■J 

HcUZs Ji*iz CLxiawd 6tud<2jvts 
at 4t/ie tz'-d'.j b^C-l. 

In tht lanckxccr:, tlmxc appojxu to 
6e a miniyMi dXricApCino. 
^pxohiems^. ^ 

TliQ. tunckiocm iccni to have a • 



5 
5 

6 

U 

6 





8 ' 
8 

8 

8 

8 

8 



8 
8 
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Specific Attitudes of Various 
Groups " , 

Coun^ztcng 62Avict6 provided 

. cittctudz 0{$ tcacne/U 
. attitude 05 oXizw Ai^ijfi. 

. attitude 05 tzach^/U 



Ei^zcXA.vo:U6 cy the, p^t^c-t^/Kt^ 

oUXi^tiidz Q\ ot'mA 6ta^{^. 
AdtqoJXtij 0^ t/ie *izc\Qa>u,zcitAva 

. cuttctudc' oi othoA A fa 55. 
lapping adm tncbt^J^ t< v . ' 

• cJXitiidt 0^ -tcac/ie^t^^ 
. attitadz ctkzx ^tJ^f^i 



Neither 
Positive 
" !for ^ 



, V%ry ' !for Very 

l^sltrive -^ jggsitlve ^egative Negative He^gitive Total 



1* 

14 



3 
3 



k 
3 



3 
3 



2 

5. 



8 
8 



8 
8 



8 

7 



8 
8 



8 
8 



General At*:it-:>!es og Varlcuey 
Gro-j-ps 

Kzoxga^uz^Jiticn puan, according 
to 

The ititing 05 5"^encftu:c64 
o/nong 

GzncnjiZ cUmosv'i:^*ie o: t'm lunch- 
room, accc^dj^tiJ tc 

. ltudtntt> 

Typz 0^ (^omunicJ.tw^i ar<( > .3 
oil members iic^c\JArQ 

to ^ 

• t^choA^ 

. OtllCA 6tCLt^i 
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- ■ neither . ' 

Positive • 

Very Nor Very , 

Positive Positive Negative ' Negative Hegativ^e Total 



N 



N 



N 



N 



N 



5 

6 



k 

5 

k 



6 
5 



1 
2 



2 
1 



3 
'2 
2 




2 
2 



7 

8 
8 



T 



7 
7 
6 



8 
7 



Additional (^orr.onts 



I 



/the following consents were -nade by external evaluation- team members; all comments were 
supportive in nature. , , - " 

Halls and rupp:>rt ^fac'ilities aire not filled with "wanderers." 
Impressed vith' the smoothness of the passing periods. 
The feeling tone in the building is positive,- 

Teachers ani student o arf/ very friendly. ^ ^- 

Improved conduct and att^itudes are evident 
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/ 

OF NOVEMBER 1975 AND JANUARY 1976 / ' 



COMPARICON OF THE tXTEFJ^AL EVALUATION TEAM SURVlEYS ^ 



Average sjores vcre-^ot ^.ained for each item on ,the tvo, surveys (November end 
January). The v/er^'ge scores were^ computed by the arbitrary asstgnaent of 
weightings to each re-jiponse category: ^ 

Strbngiy Agree (or rVery Positive) = 5 pointis 

* ' A^ee (^^r Positiv^ = k points 
Neither Agree Nor Eil^gree (or 

Neitn»^r Positive Nor liegative) = 3 points 

Disa^rer (or Negative) = .2? poiut^ 

Strong!/ disagree (or Strongly ! 

^ • Negativ^^ ^ ' 1 T>oint j 

The freqn^cy of re :] l nsV-ror each category was multiplied! by /the weighting 

'/a , 'c£itv^f% ry ; tne sum of these prodbcts was 't|ae;/ divided by the 
nu^tjf^pf evaluation -tean members who responded to the itebr, to obtain the 
avera£;e sjore. The difference between the average scopes 'on tHe November 1975 
ani the Jan lary ~1.97c surveys was computed; the difference was divided .by the 
average^sccr*: ' for November, to obtain the percent of change from Nov^ber to 




It' follows that th?^FTpi^eiC!l5^r"air^^ the more positive was the rating";^ 

The following table Geli'T5eates~%es^>caJ.cUl^ion 

Aver^.ge Score Percent of 

November 1975 J'an^Jlary 1976 Difference Cjiajige 

' Observ^ati on cf H-iJlr, Stairwells , ; 
anci Lu;^ic:jrGor - 



a. >oi tht hcilh. ' k.lk3 h.C25 .f*82 +11-655 

b. 4ji iliz ^ta.iweIZ6. ' ^ k.2B6 h.623 .339 ' +7-9 

TfiGAc appcdu tc be v^^!J tUXlz . . • • . 

ovQACAowdaig . I4.571 li.750* ^ ..176 4 + 3.9 

Hox^cplciij {xowduyQM>] U at a 

mi^wnm. ^ - 3.71^ J*. 500 * .786 V . +21.2 

Th&it AJb ampie, tup^wi^ion by . 'f 

^taii. . , I4.000 U.750 .750 +18.8 

K^MptcX othtX6 duUng /^Sioig. V I4.OOO li.250 . .250 |^ + 6.3 

Thtxc 4cc/n5 to be a rdjitcd, \ 

cofijJott.ib£e at^ospkcAZ a/r.ong V ^ .^^ . — 

^^iArfcnt^ duiAuig pa6 6>aig- ' ^jl--256 ' li.500 -211^ i\ +5.0 



Average Score, • Percent of 

November 197 5 Japuaxy 1976 - Difference Change 



Obseryation of Halls, Stairv^>lls , 
and Lunchroo7i ( Cone inur-- i ' 



Stadcntia appeal to 'have cunju\' turn - 

to p(u6 '^xom cnc class tio a^u^thoA. 1*.600 U.500 -.100 * - 2.2% 

-the Widy beU. . 3.600 3.750 ,150 + li.2 

In thz "liindhAoom, th^z ap;)v!aa5 to * ,s 

fee a niLtwfnim dtscAf'tim p^xvb- . ^ 

tm6. k.OOO N.A.* 



T/ie tunchAcom ieeirii to (uiiw a " ' ' 

Kztaxcd, cam^^'o/Ltab^e U&ncsphcTc. ^.333 N.A.* \ 

Specific Attitu:e' ^^f Vari:^:r Groups • , • 

CocatieCoiy Scjiv^ic:^ pxcvidi^d to . . ^_ ' * 
4>tadmtb 

a. attiXhd^ 05' Uudznth . .3.833 U.50O . .667 +17.** 

b. attitude oi otheA 6ti^^^ h.lk3' U.500 .337 +8.6 

disposition C'lJ discipline x^l^ivuili> ^ 

a. altitude teac/ic^i U.lli3 i*.000 --.1U3 - 3.^* 

fr. 'aXtUixdc otkQX stcf^S^ k'.lkS h^^^^ -^Se +11.6 

Adcquacjj c^^ ^pac^ (^cx ^ap/V;^t'' ' ' / - " 

f^aciliti^s ^ ^ - , ^ . * ' 

a. attitude tcachcAS ii.167 1*^500 ,.333 ,.+ 8.0 

b. att.U.irfc c-i ct/ic>t ^ra^.r l+.OOO I1.571 - ^ .571 +1U.3 



a. ^attcfidc U:286 ' U.625 • -.339 -',+ 7^.9 

b. atti-tiidt ci. ,i..x Ua^{^ 3.857 U.OOO .1^*3 + 3.7 

Adcqaacij c'/( the K( c \ mtzalion'' ol^ ' , ' 

*ads}iitu6tiLitiV{i tl6^^ mttA^y^ — -"^^T^ ^ "^"^^ ' 

ajUtu^Jeo/^ of/icA .staQj^ ' kllkS ' * 5.625 i.W2'- +35.8 



*Data w(irc no^ -iviilable . ' 

^'Xhii* it^em IvaJ six possible responses; thus 't^e weighting ranges from^ 1 (negative) to 
6 (positive). ' * * ; 



Specific Attitudes of Vi>-ic >u r, 
Group£. (Continued) 

Sta^^ and admuiit^tiativQ 
{including juri6d'LctL0n6) aJm 

6. attitudz 03 otkcA ^ti^^^'^ 



r 6*- 
Average '3co.re . 
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Parrent of 



November 1975 Janudry.1976 , Difference ' Cnvige 



3.71U 



•5.250 



:5'.500 
5:375 



'll536- 



l.OOC) 
• .375^^ 



Va.3* 



+32.2 
+ 7.5' 



General Atti-^.ui-Js ■\r V^m... , groups 
Kun^mUleA, accf^4<^ig to 
fa. t^jdchtrt 

GencToi (XttLziidt ti.nKi':^\i the; Morgan: 
a. 6tud^,kit^s 



according to 
a. 6 tad c nth 

c. kltchin 6ta^^ 

Tt/pe eomfmuicatievf ivnong aJUL 
i^tjciii rmmbii^t!^, acco^doii] to 

a. teache.u 

6. .o^fiCA 6tn{^i I 




nckxoam, 











U.167 ' ' 


»».857 


.^90 . , 


. +16.6 


' 'l*.286 


^♦.750 


.U6lt" 


+10.8 


u.ooo 


'^.500 


. .500.-. 

w 


♦12.5 


u.doo • 




1 

.Ilk 


0 

+17.9' 






.571 


.♦13.3 


it. 000 


'♦.5.71 > 


' .571 


+1U.3 


k.lkS 


;i».7ii» 


.5.71 


' +13.8 


k.060 

- ' "t 


U.667 


.667 " 




1 ,10 

3.750 > ' . 


N.A.» 






' 3.667,, 


II.A.» . 






3.500 ■ ' 


N,.A.!» 








U.75O 


' .607 ' ' 


* 

+l'*,.7U 


3.667 . 


1».000 


.333 


+ 9.1' 



Jata wcn^^iot avail i.ibie ' * \ * -* ' 

^'This item haa si^ possible responses; thus the weighting raftig!23 from 1^ (negative) to 

6(poaitivo). * / ^ \ ' ^ ' . ' ' . ^ ^ 
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Obfflervati<"n of Falls ^ ft^irvells^ and LunchroSm 

Qn almost fetll i^'-m^* ?jnpleted ly» the observers^ ther? was a'posiVive percent' 
of jchknre bftve-.^'. i'veoiber 1975 ahd January 1976. The one exception was the 

\light^ liC.yjLtivt.* p »itt of chaiigd|j(-2.2>S) regarding . students appeaii'ing to have 

anigle tiwti- i:o ,paj j . e one clasB ito another*^/ Although this represents a 



-difference of oril' 



-tenth of ifecore pointt administrators may wish to 



reviev the 1:3:1:1^ of .r^e passinjg Mrio^is. 



Specific A\ titu I • of . ^lous 



^OU|<i5 



Th'e hlcn^-.t p^cen^f^ f .jhangef (+22.2^ to ^1,3^) occurred in this category; " 

each of those cfcar.r»"> is related to the administrative aspects of thft reorganiza- 

tioa plari, inlic:^^ .• ; a::-?ptance of ^he administrative aspects. The one exception ' 

,was a, s]ijht n-^'^..\rt i ?r rent of cKange (-3.^^) regarding the attitude of teachers ' 
tovard^ th^ jo.z.t U 'jf disbipline referrals. Even though this represents 



& differ-irc^ 



■ '^Ly "^.N 3 of ^ne score point, administrators may wish to review 



.this par^icilar i^-'^^i. 



\ 



<?eneral A^j^^tude^ cf '/-ir lOub-^^^Groups , 

On al3?' coterory it'T-v* <cmplete<i by the observers, there was a positive -percent 
of charic!;^. 'Ther>o It e ti > ^Dv^red t^he general atmosphere (climate), t^he general 
attitude tovard * ] --^e ;T^?ahizatioris plan, the feeling of friendliness, and, the 
t^^^e of c ^^':!'r.un.ij jLt i -li ^j^-on^^ all a.taf^ members. 



*Extera!n. evaluation '.''an nriCinbers did npt-,'yisit the lunchroom during their Janiiary., 
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SURVEY 



r 

March 1^6 



On March 3, 1976^ * f I'/e-member evaluation team visited Kunsmiller Junior High 
Schoci £*.u-!y ite effects, if any, of thf admiQlfi^g^^ative reorganization by- 
grade level. Lach penoer completed a survey fom^ the results are presented 
below. *• . ' ? 

I ' Heither 
Agree 

^ Strongly , Bor * Strongly 

' Mree Agree .Disagree Disagree Disagree Total 
N 5 1« N N 



Observa^icn of Hall ^ , 
' Stai rvell 3 , ar. ; . .r. 



Smooth 

, in thz ^tjjJj'JwZiU . 

The/ie appCi^ti fee veii/ dttcz 
0\jeACAcnxjUjig . 

HC'i^epliii^ {Ac^iifie^ 6 ; i6 at a - 
minimum, ^ . - . 

GemnjOJUij, Uad^nts 6 tern to 
AtipzcX ^ineis cfuv:ng poi^oig. 

•tone -tc po-i* {fXcn c^rwA 

at thz tatdJt btil. ' - \' 

<o be a m.cn.c»ium d^cxptinz 

-■ - , " '7 

jTfte tuttciixcm 4ecni to a 

Mlaxejd, ^om^ovC^btc aXmaphcxe..' 



2 
3 

3 

1 

\ 
3 



2 
2 



1 ' 



5 
5 



at 
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/ 



9» 



: . lelther 
Po$itive 

Very' lor - Very 

Posj.tive Positive Hegatlve - Negative - negative Total 



General Attit aiec -^f /^rir'is 



^ 0^ Kiin6niLZZ^l, ac cc ".iLng Co 
asnong 

6erte/ui£ cu.'noi'p/iete i/: the iunci{- 
Acom, accQxdyU'.g tc 

I . luXchzn 6ta.^i 

Type. cornmuifU.'Zation ancng 



2 
5 



2 
5 



1 

I;- 



1 

3 
1 



3 
1 



3 ' 



1 
1 



h 
2 

1 : 



5 
5 



5 
5 

5 



5 
5 
2 



5 
5 



I 



i 

t 



. u . 
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onal Conroents 



The foilovln^ coaments yere made by external eveJuation team Members; all 
canznenis vere cupport.ive in nature. Multiple responses are indicated in 
pererti^eses. * ♦ 

. Th^' general attitudfe is positive and relaxed, (2) 
The plan .s^ppears to be working well;" (2) 

. Teachers, coonselOrs, and administYators can get to knov students y 

.veil.' • / 

. Te8u:faers are pleased vith the support they receive from staff members. 

Administrators have positive feelings about the plain. * 
\ Discussions indicate that staff members are working well together. 
Thcse-vhb were doubtAil are now feeling positively about the plan. 



COl^ARISOS.OF TH2 EXTERNAL EVALUATION TEAM SURVEYS 
CF NOV-EMBER 1975, JANUARY 1976, AND MARCH 1976 

Average scores were' obtained for each item on tlvree surv:eys (November, 
Jajiuary, and March). The average scores were computed by the arbitrary assign- 
ment of weightings to each response category: 

i * 
Strongly Agree (or Very Positive) ='5 pgint^ • ♦ 



Agree (or Positive ) 
Neither A^ee Hoi: Disagree (or 

Jeither Positive Nor Negative) 
Disagr^e-ior N'egative) 
Strongly Disagree (or Strongly ' 
Negative) 



= k pointfs 

= 3 points 
2 points 

1 point 



The free j-ency of response for each^ category was multiplied by fhe weighting 
assigned tt tne category; the s-oa of these'products was •then* divided by the 
number of evaluat^.n feaza ineniber3 who responded to the item, to obtain the 
average scoro. jf'^.fi difference was found between the average scores on each 
survey; this Ji!Vej:£nce va3 divided by the average ^^core for November, to 
obtain the pt-rc jnt change from November to March, \nd by the jpverage ^core 
for\January, * o obtain the percent of change from January to March. 

It follows t:uit the higher the avera'ge score, the more positive' 'was the rating. 
Tne table tnat foliovs delineates these calci^ 
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SUMMARY 

Observation of Halls, Stairvells> and Lunchroom 

On all items completed by the. external observers, there was a positive 
percent of change between November 1975 and March 1976. This was not t 
case in a comparison of percent of change between January 1976 euad Marc 
in four of the nine items to which observers responded^ there was a neg 
percent of change, varying from -3-2 to -9.2 percent!" Three evaluation 
members were absent during the March 1976 visit^atiorL. , It is possible that 
their ratings would have changed the negative to a positive percent of change; 
it is noted that on the March 1976. survey, only two responses were neutral, 
n^ne was negative, and all the rest were positive. 

Specific Attitudes of Veurious Groups 

On all items, there was a i>ositive percent of change, from November 1975 to 
March 1976. Between January 1976 and March 1976 > there was a positive 
percent of change in five items, no change in one item, and a negative 
percent of change in five -items. It. is noted that no neutral or negative 
responses were recorded in this section, on the March 1976 survey. 

General Attitudes of Various Groups 

On fidl Items, there was a positive percent^df change from November 19^5 
to March 1976. Between January 1976 suad Ma^-ch 1976, there was a posi^ve 
percent of change in seven items, euad a negative percent of change in iJbree 
-it^s . There were no neutral or negative res^ns^s recorded* on the Mar^ 
197^ snirvey^ , ^ 
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PUBLIC SCHOOLS - KUJ16MILLER JUNIOR HIGH SCHOOL 
STUDENT -OPINION SURVEY 
MARCH, ,1976 



■10} 



Deat Student, 

We are anxious/ to know how you feel about this "past school'vear Your- 

********* 

Directions: Please fill in the • requested informati^TTrThe space provided 
or dircle the number opposite the best response. Example:, 1. 



1. Do yoii feel /you learned- as much as you expected t6 
learn in y<^t classes this year? 



If you attended Kunsmlller last year do you feel 
this dchool year was better for you? ' 



Do you like the ideabf rewarding good behavior 
with special assemblies, treats, excursions, '^tc? 



Were you comfortable going to school with students 
of other ethnic backgrounds this year? 



). Did 
you 



you participate in any activities that made 
feel good about Kunsmlller this year? 



Do y^ f6el there was enough school spirit created 
by ^peci^l tfplrit day activities? 



bid, you feel you could get extra help with lessons 
from your teachers when you needed it? 



Yes 

No . . ' 
No Opinion 



Yes 
■No 

No Opinion 



Yes 
No 

■ No Opinion. 
• 

Yes 
No 

No Opiiiipn 

Yes ' 
No 

-No Opinion 

Yes 
No ' 

No Opinion 

«■ 

Yes 
No 

No Opinion" 



1 

3 



1' 
3 



1 
2 
3 



1 
2 
3 



1 
2 
3 



1 

2. 
3 




% of responteg 

64.2 ' 

25.9 
9.9- 



59.8 
15.1 
45.1 



75.9 
10,3 
13.8 



63.5 
14,8 

21.7 



44,0 
.8 



32.2 
42,9 
24,9 



62,7 
24,4 
12.9 
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• 8* Did yfi)u get along with students from otherf ethnic 
backgtounda? . * » 



9, Do you feel you could get help when jou needed it 
from, adults at Kunsmiller? 



If so, check those who helped you. 



Yes 
No 

No Opinion 



Yes ' 
No 

No Opinlonv 



Teachers c^t^I . "Social Worker ii q 

Advisors W.l - , , __U^ 



Counselors 37^3 
Aides 7,5 • 



Grade Level - 
Administrators ''jr>,7 





Principal 



* , Nurse > ifi ^ p 
10. Do you feel there were enqugh assemblies? 



11.. Have you been able to make, friends with students 
- from other ethnic backgrounds? ' • 



12. Do you feel a loyalty to' Kunsmiller as ypur 
schooli 



13. DfjJ you ever , feel afraid to come to school 
this year? ' 



Yes . 
No 

No Opinion 



. Yes 
■No 

No OpinioTi- 

i 

Yes 
No 

No Opinion 

/ ' 

Yes s 
No , 

No Opinion 



■ ir yes,' why 



see attactied list 



14. 'Do you think the rules of behavior are: 



15. Do you feel the tardy policies ar«; 



r 



% of responaeg 

1 70.3 V 

2 14.8 

3 14.9 



1 66.2 

2 16.3 

3 17.5 



r 

2 
3 



Too strict 

Not strict enough 

About right 

Tair 
Not fair 
N6 Opinion 



1 
2 
3 

1 

.2 

•3 



14.2 

79. a 
6.8 



84.^. 
8.3' 
7.1 



40.4 ■ 

:31.5^ 
28.1* 



16.7 
8.4 



2'3.9 
17.5 
58.6 

4o.b 
29.8 
30.2 



16. What I like .most about Kwwmiller this year; ' a+.t.ii»h«>ri 1-i«t. 



17. What. I dislike most about Kunsmiller this year : a-f.+j^/ChoH t4 q+. 



, ^ p ^ : • — 

18. -This year I have used a bus to (check one or aiore) : 



ERIC* 



13,0 ^ 8Q to, Balaret 
gg j n^ . g o on clas" 
^ 1^^ Silver used 



59^nj< . g o on class excursions • ^^^.^y a ttend, club actlvijytles 



•come to school daily, 
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/ 19. 



20. 



^fy feelirigfif about school bi^es are; 



The time spent riding buses was more pleasant 
this year than last year: ^ * ^ 



21. 



22. 



Were you happier last year with School? 

Do you think the/brganization of the building 
by grade level Xas helped 'to make Kunsmiller 
a better schocil? ♦ 



23. 



Good 
. . l&ad 

• No Opinion 

Yes 

No 

No Opinion 

Yes 
No 

. No Opinion - 



. 'Yes , 
. ^No 't)p^ninn ^ 



I found JTt convenient to get help, when neea'ed ■■*^' ' • ' * ■ 
from the grade JeVel office. ' ' • y^g" 

■ ' .No Opiflitjn 



% ot regponaea 
1 24,9 



2 
3 



25.7 
49.4 



1 13.0 

2 17.3 

3 69.7 

1 ' 26.9 

2 43.7 

3 '.?9.4 



v -:i-''52..9; 

v ; 2 ;,22,7. .. 



■'■ ''2 .^tT.'o:. : 

'■'3> 29.9 ' . 



Addejgdum to Studeht gyfary^ ^ . 

Item 13 - If so, 'l^jr^^ tf;, ' (SteBti)dt^>yV:$wi.,<«?^ morfe* rj^spondents). 



Item 3,0 T^J>&a?t-|;,4iJ^^ moi?^,?*e^ 

excursions and ai<;H'^ii§s (*|^) ' . ' J 
sci4c[t?e (7) • . ^ - -^ 

friends I made *(24) ft.;^ ; :v' ' -^^ 
some ^^blasses , t^^^ ^ * vT^ : v * 
sep^VAte -^^^ reyels/^^^ ' ^ 

choi.#« of c.lassea' (^)*/'-' 
cojicerts a^ici assemblies - (^) • 
^ Top Dog 'progrfpis (5) ^ ^ 

oandy ..'sales (3) ■ ' ^ ' 



^•e^ponaent'd) 




t 



Item 17 -*Wiat 1 dislike ^ost, etc. .(.S'tated by three or more reepondentf)^ 

sora^ teacherd (30) ^ ■ . 

xiot enough assemblies {^^\) \ 
^ no-Jf enotogh' activities (3) % , \ , \ 

some kids (4). • - - 

limtihroimi (5) ' ' . ^ . ^ , 

no. free timt .(11) ' , ' * 

nurse (4) \ • , . 



' .DENVER PUBLIC '-SCHOOLS 

, Kunsmiller Juntor Hl-gh Schbol" " 

> ^ \ • PAREirp SUBm' 

" ^' . April^i976 * ' . 




,4 







> \r ParSnt : 



The" ^.igurf 'at Kunsmiller hoiior:* High School wishes to knov^your .opinions regarding 
ct^r^lir^ 'matters related the educational prograais at , Kunsmiller. Would ybu help 
un oy ^dmpletirjg'\lie follovlng ^eptionnaire? Please return the completed survey, 
in ^h*^ envelope provided-, by Ap^l 30, 1976, Thankf^oii for your assist^ance. 



* f/o4- hav^ mo^c than one ch^Ud at l^rutniltZA, puteoAe aMi/wt aJU ^zm6 



1. '^i*^^ level of vpur ^ourigest I^unslfe^iller child: 



iprade* T * ; 
grade 8 
^rade 9 



2 
3 



2.\/>(^e you aware that therv^is a community School 
at>%^nsmiller? . ; ^ 

Have ♦;y^obstaken any iV s-^s at t^he Kunamillei?^^ 
community^chool? . 

.to you I Tit, end to maru u-' s^f^r.he community* 
s^pdl program irNthe T'i^ure? 



yes 
no 

yec: 
no 




yes 

no 

undeciaed 



1 

* 1 

2 

1 
•3 



Please J^t the kir*d^ -'f js^mnunity school classes in which you would be interested: 



^■^^i^;^^^^^^^^^^^^ ^ — ^ N^^-rit 


— r- 








\ ^ 

— . ^ ^ . — , — 




: — y- 

• m' I 




< 


Are you .^^ware c f tne new organizational pi)i|^n, * 
called t*he hoii>e plan, at Kunsnfiller? 




•yes 

no . . 




2 


1., If '763, "please ^nswer the remainder 
of. the questions. 






\ 




b. If "no," prlea^e skip to item No, *9. 











Thank 'you. 



6ver 
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7^ To vhat ixtent has the house piam 

belpe^ to improve comnicat^^oo botveen 
* pupiifi aod straff? 



In general, what is your attitude about 
the Qev house plan at Kunamiller 'this 
year? * i \ 



10, 



To what extent has there been an improve- 
ment, this year,' ir. accessibility of 
the grade level adaninistrators? 



flow yould you describe the gefeeral y 
reaction of your youngest i^smiller 
child to school t'his year? 



somevnat 

little 
' not at all ^ 
: J pi r. ion 

very positive 
^positiv<? 
•neither positive 
nor negative 

negative 

y^ry -negative 

•io i;.ion . 

greit 
lit'Je 

net at all ^ . 

/er;( positive 
postive^ 

neither pxjsitive 
• nor negative.*^ 
negative 
very negative* 
nc opinion 



IL^ Hdv would you describe the general 

reaction of this aaae child to Kunsailler 
last year? 



very positive 
postive 

neither positive 

hor negative 
negative 
very negative 

no opinion 



12. To what exteQ,t hare the educational ? 
c > offeriMS at KunMiller been improved^ 
this y«r, when cqapered to- last year"? 



great • ' 

somewhat . ^ 

little 

not at all 

no opinion 

my child^was not 

' at Klin sai Her. 



13* To i^t extfnt doef,yt>ur younger 
- Kuxmiller child feel safe and secure 
- while he/sSe is in school this year? 




great 
soaewt^t 

.Uttle- n 
nftt at ^11 

no opinion 



lU. To what extent does /our youAgest Kunsmiller 
child feel that scnool is a friendly place? 



/ 



great 
aonevhat 

little 
Qot at all 

no opinion 



2 

3 

k 
5 



Last year, p-^iSiils^ vcre on an exx ended -d*/ 

schedule: , ' ' 

Grades ^and 6 



3:30 a.m. to 3*30 p.m. 

Jraie 9 
^ 7:15 a.m. to i3>15 ?^ 

what are your feeliQgs about the changes , 
tr.is year, m the school day, compared to 
;* last year? 

ic. .r. general, discipline at feinaailier nis 

beerr good *nis year. . ' 



,In general, discipline at Kunsmiller in 
.19T>-19T5 good. , . * 



If year yo'onge^t Kun«miller child is in 
seventh grade, how would you rate, the 
orientat ion ^r^>Spraa. ^ . ■ - . • 



Jfrongly approve 
^^lippr'ore ' 

neitber approve 

nor .disapproT* 
disapprore 
strongly dlMpprore 
I do not knov / ' * 
my child vas ziot 
at Kunwulller 
last year 



ttroQgly agree 
agree 

neither agree oor . " 

disagree 
disagree 

strongly disagree 
no^ opinion * 

strongly agree 
< agree 

neither a^jcft noi* 

disagree • 
disagree 

strongly disagree 
no opinic^ \ 
' my child vas not 

at Kunsmiller 7 

last* year , 

vety s%tiifa<;tory 
satisfactory 
neither satisfactory'' 
, nor ,un:satidfactdry 
' unsat i sf %c tory . 
very unsatisfactory. 7 
no oplntoa 



1 

2^ 

3 
k 
5 
6 



1 
2 

3 

5 
6 

1 
2 

3 
k 
5 
6 



1 
2 

3 
k 

'6 



.9^*~*aat 9*^engths»dp- you see in the nev hOTlfce plan at Kunsmiller? 



-. 4 - 



/ 
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20. What ^'eakf.esses do ycu see- xn the n#w ncuse plan at Kunsmiiler? 



21 'Additional comrrfents: 







0^ 




' DENVER PUBLIC SCHOOLS c 109 

Division of Education ^ f ' 

Department 6f Development and &4aluation - ' 

KUKSMILLER PARIOT SURVEy OH THE ' ^ 
AI»a»ISTRATIVE REORGANIZATIOH 
May 1976 - \ 



At the request of personnel at Kunsmiller Junior High School, the Department of 
Develoi^ent and Evaluation aSaly^ed surveys of pai^gj^.*^tudes regarding the 
administrative reorganization by grade level. Questionnaires were sent to 500 
parents sel^ected by a arci^ntific, random-selection, process; h9 were returned, a 
16,3 percent response. * . ^ 

• ♦ 

ABSTRACT OP SELECTED ACTIVITIES 

. . One-fifth (20. 8J) of the responding parents were avare of ' the organ- 
izational plan, called the house plan: .aJjnost four-fifths (79,3^0 were 
not avar« of the plan. 

• » ' * * ' *' * 

• Two-thirds (66 ,0?) pf the responding parents described their youngest 
child •s reaction to K\insmiller as positive or very positive; one of 
eight Cl2,S?) described it as negative; one of six (iT.Ojt) described 
it as neither positive nor negative, 

, Slightly more than one-fourth of the responding parents (28. 3?) thoxaght' 
that the educational offerings at Kunsmiller had been improved this 
year, vhen compared to last yfear; slightly less than one-third (30^UJ) 
disagreed, about tvo-fifths (^1.3>f) had no opinion or did not have a 
child at Kunsmiller the previous year, " 

, Almost tvo-thi3*ds (65,9/t) thought that their youngest Kimaailler child 
felt safe and secure in school; slightly over one-fourth (27,7Jf) responded 
"Xittle or not' at all.'' 

• Over three-fifths (62.5Jt) reported that their^ children felt that ' 
Kunsmiller vass a friendly- i^ace; over three-tenths (31^355) disagreed. 

• More than one-third (36,2%) approved or strongly approved of the current . 
changes in the school-starting and -ending times; approximately one of 
twelve (8.5?) disapproved or strongly disapproved; over one-h^f - (55.33t) 
had a neutral response, no opinion, or^did not have a child at Kunsmilier 
the previous year, 

* ' \ • ' ^ 

• One-third (33.3%) of the respondents thought that discipline had btfen 
good at Kunsmiller thisyear^ one of seven respondents {lk,3%) di^agteed; 
slightly over one-half (52,1*JJ) gaM^ a neutral reftponsf . or had no opinion* * 

t Slightly more thap^one of seijen respondents (^5.3?J thought th^t* discipline 
.^las good at iConsihiller in/l97'*-1975i slightly more than one of fjve (21. 7?) 
disagreed^ slightly less than one of four • (23- 9?) ^re neutral; aLnOst two 
Of five (39*T%) had no opinion or did not have a child at EunsmilLer In' 
1971*^1975. 

r 126 
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Alaost seven of ten respondents 169.6%) rated |;he setj^nth grade^orienta- / ' 
tion program as satisfactory or very satisfactory; approximately one of 
twelve (8.7*) rated it as unsatisfactory (none rated* it as very .unsatis- 
factory); slightly over one of five i21ji) gave a neutral response or 
had no opinion. 



DETAILED ANALYSIS 



\ 



Yes 



Ho 



Total 



Jt/ie KurumJUeA. (umntinity 6dwol? 



to yaa ^nte/irf tx> mafee oAe oi 
in tht .^Uj^? (J^=U7) 



ongoKlzaXlJISic^ plan, cjitttd 
tht f^hoiUt ploLn% at Kun6^ 



To fiihat pcthvC hiu thz^^hoiut 
ptan^ helped to imp^vt^ cotminicsCL'^^ 
tion betuieen puplU ajui 6tdii? 
tH=9) 



In gtJWiixl, ujhat lb youJi 
attitude about thz new* 
"/wuAfe p^on" at KuMirutteA > 
tkU yexvif (R=9) 



*To^ii4iat exteiUrfuu the^e^^been 
an 4Miiffu>vement^ tku yeAA^ in 
acxi€M6ibiJUty o£ the gnade 
texftt odminJutAotoKb? (N»U$) 



Yes 



- 12,5Jf/ Ql.5f 100.0* 
Ho Undecldjed ^?otal 



' ^ /31r9* ' 17,0* 51.1* 100.0* 

^^-20,8* 79.2)5. 100.0* 

^ Hot at Bo 

<?reat Sometftat > Little All. Opinion Total 

3^ . j> 



^3,3*, 33.3* ^'c33t3* 0.0* 0.0* 99.9% 
Heifher 

Very Po sit ive Very 

Posi- Posi- Nor Hega- Nega- No 

tive tive Negative tive tive Opinion Total 



22.2* HU.U* ' 33,3* 0.0* 0.0* ^ 0.0*, 99.9* 

Not at IfcJ 

Great Somewhat Little All Opinion TotaJ. ' " 



B,9% 22,2%. n.ii 0.0% 3l.B% ;oo.oj{' 
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Q^MAot /iexicZLon o£ youA 
young tit KanAmlU2k child to 
school th>U ytoA? (H^Uy) 

How uxHild you dz&cAibz thz 
QZMAot reaction o^ thu 
6am^ f^kjJbtd^ta MamUUeJL ' 



To uhU extent houe thz 
educdtionat oiie/Ung6 at 
KmimUZz/L been Jm^vzd 
thii yeaXf wrfien compa/ied 
to Itut ymt? (H=U61 



To iohat vUbwt dou youJi 
youngut KammUtvi ckltd 
^eel Aa^e and izcmz u)hltz 
htlihz U in 6cfwot thU 
yexUL? iv^kj) 

To what zxtznt dou youk^ 
uouriQUt KaumittoA chUd 
6 feet that ickoot U 
^mLttf placz? (N=J*8) 



- 3 - 



Very. . 
Posi- Posi- 
tive tive 



111 

Heither 

Positive Very 

Bor Ifega- Nega- - Ho 
Hegatiye tive — ttve Opinion 



Total 



lh.9% '51.1% 12.8% 0.0% ^k. 



3.3% 26.3% 13.1% 15-8JJ 1.9% 31.6%^ 

Child Not ' 
'at 

Some- Hot at Ho Kunsmiller 

* Great what Little All - Opinion Last Ytar 



100. 
100. 0){ 



Total^ 



2.2% 26.1% 15.2% 15.2% 10.9% 30rh% 

' Hot at No 
Gijeat Somevhat Little All Opinitin 



100. 0J{ 



Total 



10.6JJ 55. 3* lk.9% d2.8^. 6,k%^^ lOO.OJf 



lk.6% k7.9% 16.1% lh.6% . 6.2% 100. 0^' 



Strong'- 

ly 

prove 



Heither 
rove 
:>r 

Ap- Dis- 



^ ixei'ci 
r 



Pis- 



Strong- I 
ly Do 
Dis- Hot 



Child 
Hot at 
Kuns- 
miller 
Last 



prove approve ap prove appt*ove Knov Year Total 



WfutC o/te youA jjeetcwg^ 
about thz chxngt^ thU 
tfZOA, tn the, 6choot day, 
aompoKefi to txut uzoaI 



%k.9% il.3% iJ^jjf 2.1% ^ 6.k% k.3% 3h.0% 



100. 0* 
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Strongly 
Agree 



Neither 
Agree 
Hor 



Strongly No 



Agree Disagree Disagree Disagree Opinion Total 



at KunsnUZZz^ ha^ been 
jQOod tifiU yzoA, (N-l*2) 



11.9it 2lM 35. 7* 



V.8J{ 100. OJi 



Strong- 
ly' . ' \ 
Agr^_ Agree 



Neither 
Agree 

Nor 
Dls- 
agree 



' ly No 
Dis~ Dis~ Opin- 
agree . agree ion 



Child 
Not at 

miller 
Last 
Year 



Total 



9 

In geyiznxit, dUciptim 
J 975 uxu good, {11-U6) 



2.2% 13.1% 23.9% 15.2% 6.5% 8.7%/30.U% 100.055 



^ Very 
Satls«« 



Neither 
Satis- 
factory 
Nor 



Very 



Satis- Unsatls- Unsatls- Unsatls- 



No 



I< youA yoangut Kun6- 
mUtCA ckitd i6 in 
6^v^nth QAodt, hou) 
ujould you ^uUt thz 
orientation pn^gnaj^? 
(H^3) 



Cocoments 



factory factory factory factory factory Opinion Total 



8.7* 




8.1% 



0;0% 



n.k% loo^ojt 



The follqwing constitute a majority. of the ccmtoents to the various items listed. 
Multiple responses etre indicated in parentheses, . ' - - 

Pteoic tut tht kuuU oi cofminity ^cMoot cJta66ts In urfucc/i you i/oouZd 
be intzAuted^ 



Exercise (5) 
Seving (5) 
Arts and Crafts (2) 
Dance (2) 

Gourmet Ccoilng. (2) 
Social Studies (2) 
^ing (2) 
•Speedwrltlng 
Shorthand 
Bookkeeping 
Mathematics 

English - Ba«ic Writing 

Skills 
Great Books 



Foreign lAnguafte for Toiarists 
Psychology >^ * 
Ccnmunlty Relations 
Awareness of Ethnic Groups and 

Strategies 
Gonminication with Teenagers 
Advanced First Aid 
,TQle Palnti^ 
Painting, Art 
Tennis Lessons 
Bridge,, Intermediate 
Cake Decorating 
Cooking 
Knitting 
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VLuit tut thz kJinxU oi cormirUXy 6di6ot clauu in oohich you wutd 
be inteAUt^d, (Continued) 

Stretch and Knit Seving Small Appliance Repair . 

" Mechanics Upholstery 

What 6tAznQth6 do you 6tt in tht new "^houAz plan*' at Kan^nuJUeA? 

. Have no knowledge of the house plan (6) 
• Fear of harassment by older students has diminished. (3) 
' . ^ tlasses fio-e^re acces'sl'Ble, (3)' ^ ' - ^* -^^^ 

f Good supervision on each floor O 
. Better organization ^ 
. Counselors are on the samfe floljrr with their students. 

itihat cceafeneA^cA da you 4ee in tht mw hou^z plan at Kun^mUloA? 

"It will take longer for most students to become accustomed to 
larger enrollments of mixed ages." 

"Still too much running from floor to floor." 

"Maybe too much polarizing of classes." . 

AdditionciZ comznt&t 

Responses have been grouped between those that were supportive and 
those that were suggestive of changes, or critical in some aspect. 

Supportive ^ 
Better discipline 

♦ Good communication with teachers 

. Good communication with grade-level admin-istrators 

^ Suggestive/ Crit ical 

. Discipline lacks follow-through/is unfair. (3) 

. There is a lack of communication between home and school. (2) 

t Children should be grouped by ability in all classes so that 
achievers can move ahead. (2) 

, Children are not learning to write. 

. There is no school spirit. 

, Extra-curricular activities are below standard, especially 
for bused students. ' 

\ Children feel unsafe in the building. 

• TeacTiers should not be afraid of black students. 
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Suggestive/Crit ical (Continued! 

t,'M?aise the overall number of fine, dedicated teachers^ 
strengthen t^ administration . 

^ In the Ebcploratory Program in Careers, children h^ve to take 
many classes they do not like, while having limlt^ tinle in 
classes they do like. 
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